
DENVER PUBLIC SCHOOLS 

ENGLISH LAl~GUAGE 

ACQUISITIO'N PROGRAM 

J Al"-iURA Y 22, 1999 



Chapter 1 

Chapter 2 

'Chapter 3 

Chapter 4 

Chapter 5 

TABLE OF CONTENTS 

DEFINITIONS ................................................................................................ 1 

. Il'-rrR.ODUCTION .......................................................................................... 4 

Section I 
Section II 

English Language Acquisition Program .......................... .4 
Mainstream English Language Instructional Program .... 5 

PARENT C01v11v11J-:N1CATION, STUDENT SCREENIN"G, Al"\;rn 
ASSESSMENT FOR ELIGIBILITY .............................................................. 6 

Section I 
Section II 
Section III 
Section IV 

Section V 

Section VI 

Section VII 
Section VIII 

Instn.ctional Services Advisory Team ............................. 6 
Parent Communication ..................................................... 6 
Student Screening ............................................................ 6 
Initial Assessment For Students Answering 
Yes to Either Screening Question ...................................... 7 
Further Assessment for Students Answering Yes 
to the First Screening Question ......................................... 8 
Further Assessment for Students .Answering No 
to the First Screening Question and Yes 
to the Second Screening Question .................................... 8 
Criteria for Selecting Oral Proficiency Tests ................... 9 
Student Profile .................................................................. 9 

CLASSIFICATION AS Ai'\! ENGLISH LANGUAGE LEARNER Al'\Ju 
PARENT PERtvfISSION FOR Pl-illTICIPATION ...................................... 1 0 

Section I 

Section n 

Section III 
Section IV 

Classification as an English Langu.age Learner: 
Students Aj1swering Yes to First Screening Question .... 10 
Classification as an English Langu.age Learner: 
Students Answering No to the First Screening 
Question and Yes to the Second Screening Question ..... 11 
Parent Permission ............................................................ 11 
Monitoring the Progress of Students \Vho Decline 
Services ....................................................... , ................... 12 

EXlTING FROM THE PROGR.A..t'vl ............................................................ 13 

Section I 
Section II 
Section III 

Exiting from the Program ............................................... 13 
Progress Toward Instruction in English .......................... 14 

rvronitoring Students Exited from the Program .............. 15 

Engjish Language Acquisition Progr:lm 



__ o.J'C vr Contents (continued) 

Chapter 6 

Chapter 7 

Chapter 8 

Chapter 9 

INSTRUCTIONAL SERVICES ADVISORY TEAlvi. ..................... -. ............... 17 

PERSONNEL f\1"-iTI TRAfrrrNG ................................................................. 19 

Section I 
Section II 
Section ill 
Section rv 
Section V 
Section VI 
Section VIT 
Section vm 
Section LX 
Section X 
Section XI 
Section XlI 

\ 

Policy .............................................................................. 19 
Qualifications .................................................................. 19 
Program Teacher Assignments ....................................... 20 
Teacher Training Program .............................................. 20 
Staff Development for New Program Teachers ............. 21 
Training for Transition Teachers ................................... .22 
Instructional Services Advisory Team Training .............. 22 
Title I Teacher Training .................................................. 22 
Paraprofessionals ........................... , ................................ 22 
Appraisals ........................................................................ 23 
Teacher Needs and Recruitment ..................................... 23 
Counselors ....................................................................... 24 

ELEMENTARY SCHOOL INSTRUCTIONAl SERVICES ............... , ...... 25 

Section I 
Section II 
Section III 
Section IV 

Section V 

Section VI 
Section VII 

Introduction ..................................................................... 25 
Services ................................................................ : .......... 25 
Program Placement ........................................................ 27 
Progress in the Program in Schools Offering a 
Transitional Native Language Instmction Model .......... 28 
Assessment of Progress and Readiness for 
Exit .................................................................................. 29 
Program Staffing ...................................... : ..................... 30 
Curriculum ...................................................................... 31 

MIDDLE SCHOOL INSTRUCTIONAL SERVICES ................................. 32 

Section I 
Section II 
Section III 
Section IV 

Section V 

Section VI 
Section VII 

Introduction ..................................................................... 3 2 
Services ........................................................................... 32 
Program Placement ........................................................ 34 
Progress in the Program in Schools Offering a 
Transitional Narive Language Instruction Model .......... 35 
Assessment of Progress and Readiness for 
Exit ................................................................................... 36 
Program Staffing ............................................................ 37 
Curriculum ...................................................................... 38 

English Language Acquisition ProgrZlm 11 

r 



__ • ~vULcuLS ,-continued) 

Chapter 10 

Chapter 11 

Chapter 12 

Chapter 13 

HIGH SCHOOL INSTRUCTIONAL SERVICES ....................................... 39 

Section I 
Section II 

. Section ill 
Section IV 

Section V 

Introduction ..................................................................... 39 
Services .................................... , ....................................... 39 
Program Placement ....................................................... .41 
Progress in the Program in Schools Offering a 
Transitional Native Language Instruction Model ......... .42 
Assessment of Progress and Readiness for 
Exit .................................................................................. 43 

Section VI Program Staffing ............................................................ 44 
Section VTI Cuniculum ...................................................................... 45 

PARENTAL OVERSIGHT ................................................................... ~ ...... 46 

Section I English Language Acquisition Program Parent Advisory 
Committees ....................................................................... 46 

Section II English Language Acquisition Program Districtwide 
Advisory Committee ...................................................... .46 

Section III Parent Training ............................................................... .47 

ACCO'lJi'-ITABILITY ................................................................................... 48 

Section I 
Section II 
Section III 
Section IV 

Program Imp lementation ............................................... .48 
Reporting ......................................................................... 49 
Review Procedures .......................................................... 50 
Student Progress .............................................................. 50 

Considerations Related to Special Education for English 
Language Learners ....................................................................................... 52 

Section I 

Section II 
Section III 

Student Proficiency in English and Other 
Languages ....................................................................... 52 
Inforrned Consent. ..................................................... : ..... 53 
Services ............................ ; .............................................. 53 

English Language Acquisition Prograr.1 III 

. I 



Definitions 

Core subject areas are linguage arts, social studies, mathematics, and science. 

Fully qualified refers to afully qualified ESL teacher or a fully qualified ESLlSpanish language 
teacher as defined below. 

English as a second language (ESL) is a model for providing services to English language 
learners that includes supported English content instruction and English language development. 

The English Language Acquisition Program (Program) provides services to English language 
learners including a transitional native language instruction model and an English as a second 
language (ESL) model. The goal of the Program is for students to transition to the mainstream 
English language instructional program. The Program is defined by the provisions of this 
document. 

English language development is the provision of direct instruction in English language usage 
including: content vocabulary development, survival vocabulary development, oral language 
development, and the development of reading and writing skills in English. 

An Ellglish language transition course is offered to students fonnerly identified as English 
language learners for the purpose of improving their English and supporting success in the 
mainstream English language instructional program. This course provides intensive instruction 
in reading, writing, spea...1(ing, and understanding English and is taught by a/ully qual£fiedESL or 
ESLISpanish language instructor. 

An English language learner is a student who participates in the English Language Acquisi[ion 
Program. 

An English proficient student is a student formerly identified as an English language learner 
who has sufficient English language skills to meaningfully participate in the mainstream English 
language instructional program. 

A/ully qualified ESL teacher is one who is state endorsed in teaching the linguistically different 
or has satisfactorily completed the 150 hours of training provided by the district's Department of 
English Language Acquisition. 

AJulfy qualified ESVSpanish language teacher is one who is (1) state endorsed in teaching the 
linguistically different or has satisfactorily compLeted the 150 hours of training provided by the 
district's Department ofEng!ish Language Acquisition and (2) demonstrates proficiency in 
spea...l.;:ing, understanding, reading, and \vriting Spanish on a test that meets the criteria in Section 
II of Chapter 7. 
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Depariment of English Language Acquisition regarding Program entry, exit, and services. 

Mainstream English language classrooms are those designed to serve students who speak only 
English or who have been exited from the Program. 

The mainstream English language instructional program is the instructional program designed 
for students who speak only English or who have been exited from the Program. 

Meaningful participation (or meaningfully participate) is the ability of English language 
learners to benefit from the mainstream English language instructional program as their school 
and district cohorts do. "Benefit" may be documented by growth on curriculum-based measures. 

Native language instruction includes the provision of in$truction in one or more core subject 
areas in a student's native language as needed. At the elementary level, development of native 
language aris includes oral language development, reading, and writing. At the middle and high 
school levels, development of native language arts may be appropriate in identified situations. 
The purpose of native language insrruction is to provide a foundation for literacy in English 
and/or provide opportunities for learning in core subject areas until instruction in English is 
appropriate. 

The native language instruction portion of the day includes activities that promote literacy and 
cognitive development in a student's first language. This serves as the foundation for the 
development of literacy in English. 

The Newcomer Center serves English language learners who are new to the district and 
identified as very limited in literacy in their native language and English. Identified students are 
served for one to two semesters to prepare them for pariicipation in an ESL or transitional native 
language instruction model. 

The program provides intensive instruction in reading, writing, speaking, and understanding 
English. Native language instruc[ion, supported English content instruction, and English 
language development are provided as appropriate. In addition, the Newcomer Center provides 
support for a studeIft's socio-cultural transition to schools in the United States. 

The Newcomer Center has a low student-teacher ratio. Computer-assisted instruction is used 
extensively in the instructional program. Paraprofessionals provide services to students and 
communicate with parents in laT1guages spoken by more than 15 students in the school. 

A professional judgment is made by a professionally trained educator and is based on factual 
information, objective assessment, and a sound model of English language acquisition. 

A regular classroom is the classroom in which a student's core subject area instruction is 
primarily provided. 

A resource classroom is where instruction to supplement regular classroom instruction is 
provided. 
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-- -_. _ ~ ~VJ cLl ureas In sneltered English, 
H w,-,U I::> UJe use at specIalized strategies to increase the likelihood that content in English will be 
comprehended by English language learners. Wben content cannot be adequately explained in 
English, an explanation or feedback in the student's native language may be given. 

Transitional native language instruction is a model for providing services to English language 
learners that includes native langup.ge instruction in Spanish, supported English content 
instruction. and English language development. 

Transition teachers are core subject area, mainstream English language classroom teachers 
who have received 60 hours of training that addresses the academic needs of English language 
learners who are transitioning to the mainstream English language instructional program. 

A zone school is a school that provides services for English language learners and where 
English language learners from other attendance areas are assigned. 
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CHAPTER 2 

I'ntroduction 

I 
English Language Acquisition Program 

The English Language Acquisition Program (Program/ serves students who are English 
language learners. The Program is transitional in that its goal is to use efficient and effective 
techniques to provide students with the English language skills they need to meaningfully 

. participate in the district's mainstream English language instructional program. 

The district offers a transitional native language instruction model and an English as a second 
Language (ESL) model. The number of students in a school and the languages spoken determine 
the model used in each school. Components of the models include native language instruction in 
Spanish (transitional native language instruction model only), supported English content 
instruction, and English language development. 

Transition to English begins when a student enters the Program. Students traditionally progress 
from native language instruction (if provided), to supported English content instruction, to 

. ..!!}ainstream English language classrooms taught by transition teachers with the opportunity for 
English language developmc;.nt support and finally, to mainstream English language classrooms. 
Students in transition or mainstream English language classrooms may receive additional 
support through English language development or an Engfish language transition course. 
Language development in the areas of speaking, understanding, reading, and writing English is 
measured every nine weeks. This provides a basis for monitoring both student progress alld 
Program effectiveness at each site. 

The district recognizes the value of teachers who speak the language of the students that they 
serve. The district endeavors to hire such teachers, and a preference in the assignment process is 
provided. 

The Department of English Language Acquisition, fonnerly the Department ofBilinguallESOL 
Education, monitors Program implementation and effectiveness at each site. 

IPhrases in italics are defined in Chaprer l. 
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The district's mainstream English language instructional program has many characteristics that 
make it effective for students from a wide variety of backgrounds. These characteristics include 
the following: 

A. A challenging curriculum based on district content standards and an instructional program 
consistent with standards-based education; 

B. Reading instruction in kindergarten through grade 12 that is based on the development of 
students' language skills; 

C. Numerous opportunities for extra assistance that include Title 1 reading programs, reading 
programs in all middle and high schools, and mandatory summer school for low achievers in 
reading in grades 3, 5, and 8; 

D. Districtwide fall and spring writing samples for the purpose of measuring progress and 
identifying instructional needs; 

E. Districhvide fall, mid-year, and spring tests in reading in grades 2 through 9 to measure 
prElgress and identify instructional needs; 

F. A large block of time in each elementary school devoted to instruction in reading and 
v,rntmg; 

G. Individual learning plans in reading for each student reading below grade level in 
kindergarten through grade 3; 

H. Districhvide testing of kindergarten students on developmental assessments in areas that 
include language, motor skills, auditory and visual discrimination, and number skills; 

J Districtwide fall and spring tests for first grade students with a reading test that provides 
information about each student's instructional needs; 

1. Reading assistants in each elementary school; 

K. English language transition classes in all middle and high schools taught by fully qualified 
ESL teachers that provide intensive instruction in reading, writing, and oral language skills; 
and 

L A comprehensive assessment program for grades 10 through 12 based on the skills and 
knowledge needed for success in a career and/or higher education. 
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Parent Communication, Student Screening, and 
Assessment for Eligibility 

The Denver Public Schools identifies all English language learners who enroll in its schools for 
the purpose ofproviding them with access to appropriate educational opportunities. 

I 
Instructional Services Advisory Team 

A. Each school has an Instructional Services Advisoryl Team. As described further in Chapter 6, 
one of their duties is reviewing the classification of students identified as English language 
learners. The Instructional Services Advisory Team makes recommendations, which are 
supported by objective evidence, regarding Program entry, exit, and services to the 
Department of English Language Acquisition consistent with the guidelines in this Program. 

B. Establishment of an Instructional Services Advisoryl Team in a school_provides a foundation 
for that school's accountability for identifying English language learners. 

II 
Parent Communication 

At the time that a student registers to enroll in a Denver public school, the parents are askedto 
choose the language, from among those spoken by 100 or more Denver Public Schools students, 
u.1at they prefer to be used when contacted by the school or district. Communication with the 
parents is also provided in other languages to the extent practicable. 

III 
Student Screening 

A. The parents or guardian 0 f each student (or the student if in grade 9 or above) are asked the 
following screenirig questions at the time the student registers to enroll in a Denver public 
school: (1) Does this student speak a larlguage other than English? and (2) Is a language 
other tha...'1 English regularly used by the student's parents or guardian? Thesequestions are 
available in written form in each language spoken by 100 or more Denver Public Schools 
students and in other languages to the extent practicab Ie. 
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answer to either of the screening questions is Yes is asked to choose a response to the 
following at the time of registration, 

The student (choose one): 

1, speaks only another. language and no English 
2, speaks mostly another language and some English 
3, speaks another language and English equally 
4, speaks mostly or only English 

C A student answering Yes to either screening question and for whom the response is 1 or 2 to 
the statements in III-B above is provisionally identiEed as an English language learner, 
Program services are provided in accordance with provisions of this Program, 

Students answenng Yes to either screening question and for whom the response is 3 or 4 are 
provisionally placed in the mainstream English language instructional program, pending the 
outcome of assessments as described in Sections rv an.d V of this chapteL . 

D. Students responding Yes to either screening question are assessed as described in Section IV 
of this chap ter. 

IV 
Initial Assessment 

For Students Answering Yes to Either Screening Question 

A. Each student for whom the answer to either screening question in Section III-A orthis 
chapter is Yes, is assessed in order to determine his or her English language proficiency. 
Assessments are completed within 15 school days, except that a student is assessed within 10 
school days of enrollment if the provisional placement appears inappropriate because of the 
student's English proficiency. This is determined by the classroom teacher's professional 
judgment. 

B. Each student for whom the answer to either screening question in Section III-A of this 
chapter is Yes is given the Lans!Uage Assessment Scales (LAS) or another English oral 
proficiency test that is consistent with Section VII of this chapter. Each such test is 
administered and interpreted in conformity with the instructions of the test publisher. 
Additionally, the person administering the test is proficient in English. 
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Further Assessment 
For Student's Answering Yes to the First Screening Question 

A. If a student in grade 2 or above is determined to be orally proficient in English based on the 
LAS-G, the student will be further objectively assessed in the areas of reading and writing. 

B. Examples of objective assessments described in the section above are as follows: 

.1. Norm referenced achievement tests such as the Iowa Tests of Basic Skills, 

2. Criterion-referenced tests that have been shown to be reliable and valid measures of 
reading or writing English; 

3. Norm referenced tests specifically designed to be used with English language 
learners such as the LAS RIW; 

4. Performance measures such as writing samples, if such measures are scored 
according to objective criteria and have been shown to be reliable and valid; and 

5. The Student Profile (See Attachment 1). 

C. Other assessments of reading, writing, speaking, or understanding English may be 
administered in addition to the objective assessments described above. Such tests may be 
used to help determine whether or not a student should be classified as an English language 
lear~er in accordance ~ith the criteria listed in Section I of Chapter 4. 

D. The classroom teacher's professional judgment of a student's reading, writing, 
W1derstanding, and speaking skills in English may also be considered. This judgment is 
based on student work samples or classroom observation. For classroom observation, a 
'NTitten description of the situation and the student's behavior is recorded. 

VI 
Further Assessment 

for Students Answering No to the First Screening Question 
and Yes to tife Second Screening Question 

Students answering yes to the second screening question will be assessed in the fall 
utilizing standardized reading assessments and writing samples to identify the student's 
academic strengths and weaknesses. 
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Criteria for Selecting Ora! Proficiency Tests 

The criteria for selecting an oral proficiency test are the test's reliability and validity as a measure 
of the language skills of English language learners. Reliability and validity may be 
demonstrated by statistical evidence or the opinion of experts in educating students whose first 
language is other than English. Notice with supporting materials of a change in the oral 
proficiency test used by the district is provided to the plaintiffs at least 30 days prior to the 
change. 

VIII 
Student Profile 

Notice with supporting materials of a change to the Student Profile used by the district is 
provided to the plaintiffs at least 30 days prior to implementation of such change. 

English Language Acquisition Program 
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CHAPTER 4 

Classification as an English Language Learner and 
Parent Permission for Participation 

I 
Classifitation as .an English Language Learner: 

Students Answering Yes to the First Screening Question 

A. After reviewing the recommendation of the Instroctional Services Advisory Team, the 
Department of English Language Acquisition determines whether a student should be 
classified as an English language learner. 

B. The Department of English Language Acquisition classifies a student as a.,'1 English language 
learner if the student is not proficient in speaking or understanding English, as defined by the 
test publisher on an objective oral proficiency test administered pursuant to Section VII of 
Chapter 3. Classification decisions are made within 20 school days of enrollment. If the 
provisional placement appears inappropriate, classification decisions are made within 15 
school days of enrollment 

C. If a student in grade 2 or above is proficient in speaking and understanding English, based on 
3...11 oral proficiency test administered pursuant to Section IV of Chapter 3, the student is 
further assessed on one or more measures listed in Section V -B of Chapter 3, including the 
reading and writing sections of the English Language Development component of the 
Student Profile (See Attachment 1). The Instructional Services Advis.ory Team recommends 
that the student be classified as an English language learner if the student is rated lower than 
a three in reading or writing on the English Language Development component. This 
component is completed within the 10 or 15 school day period during which assessments are 
completed. Attachment 2 illustrates' the use of these criteria to make Program placement . 
decisions. 

D. If the district chooses another objective measure or utilizes different criteria for classification 
of a student as an English language learner, notice is provided to the plaintiffs 30 days prior 
to implementation of such change. 
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II 
Classification as an English Language Learner: 

Students A.nswering No to the First Screening Question 
and Yes to the Second Screening Question 

A. The Instructional Advisory Services Team recommends that a student be classified as an 
English language learner if the student is not proficient in speaking or understanding 
English, as defined by the test publisher on an objective oral proficiency test administered 
pursuant to Section IV of Chapter 3. 

B. The Department of English Language Acquisition determines whether a student should be 
classified as an English language learner after reviewing the recommendation of the 
Instructional Services Advisory Team. 

C. Students with deficiencies in reading and v,.Titing will be provided services that may include, 
but are not limited to, those identified in Section II of Chapter 2. 

III 
Parent Permission 

A. Parents choose whether or not to have their child participate in the Program. Parents may 
withdraw permission to participate at any time. Procedures are established to inform parents 
about the Program so that they can make informed decisions. 

1. All eligible students are placed in the Program. 

2. All parents are notified of a student's placement in the Program. 

3. The district uses reasonable efforts to obtain, within 10 school days of emollment, a 
parent's or guardian's written permission to have a student remain in the Program. 
Reasonable efforts may include written communication, telephone calls, and home visits. 
In the event that such permission cannot be obtained, the district assigns the student to the 
most appropriate educational setting in accordance with the provisions of this Program. 

4. Parents may withdraw permission for a child to participate in the Program at any time, or 
a student may remain in the Program until eligible to exit. 

B. A written description of the Program and of the services available in the school and the 
district is availab Ie to parents upon a student's enrollment in languages spoken by 100 or 
more district students. The information below is also provided to the parents: 

1. Upon request 0 f the parents, an interpreter for a language spoken by 100 or more district 
students, or other languages to the extent practicable, is provided to explain the Program 
services availab Ie. 
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2. Parents choose whether or not to have their child participate in the Program. Parents 
may withdraw permission to participate at any time. 

3. To the extent that different Program components are available for English language 
learners in a school, including native language instruction in Spanish, parents may 
choose from among them. (See Section I-A of Chapter 8.) 

4. Following established "Choice" procedures, parents may transfer students to other district 
schools to receive available Program services. 

5. Further concerns or questions may be answered by the Department of English Language 
Acquisition. 

IV 
Monitoring the Progress of Students Who Decline Services 

The district monitors the progress of stuqents who have been assessed as eligible for entry into 
the Program but who have declined services. Vlhere appropriate, the district infonns parents of 
the opportunity to have their child placed in the Program, even though they initially declined 
servIces. 
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Exiting From the Program 

r 
Exiting from the Program 

A. The Department of English Language Acquisition determines whether a student should be 
exited from the Program after reviewing the recommendation of the Instructional Services 
Advisory Team. 

B. The Instructional Services Advisory Team makes recommendations regarding whether 
students should be exited from the Program. In mal<Jng its recommendations, the 
Instructional Services Advisory Team recognizes that speaking, understanding, reading, and 
""Titing in English are skills that are necessary for meaningful participation in the mainstream 
English language instructional program. Indeed, such skills affect the ability to understand 
and participate in classroom programs, complete homework assignments, and succeed in 
classroom and other testing programs. The Instructional Services Advisory Team recognizes 
that all such skills are not necessarily developed simultaneously. Generally, the development 
of reading and writing skills necessary to participate in the mainstream English language 
instructional program will take longer than the developme,nt of oral skills. The Ins[nJ.ctional 
Services Advisory Team \vill consider such factors when making its recommendations and 
those recommendations will be based on the following guidelines. 

1. The student is proficient in speaking and understanding English, as defined by the test 
publisher on an objective oral proficiency test (see Section VII of Chapter 3), and ifin 
grade 2 or above, the student meets criterion 2, 3, or 4 below; 

2. The student scores at or above the 30'h percentile on both nationally n0n11ed reading and 
language tests; or achieves at or above the "proficient" level in reading a.,.'1d writing 
English on tests administered as part of the Colorado Student Assessment Program or a 
similar state program; or scores at a comparable level on tbe LAS FJW or a similar 
assessment; 

3. The student scores between the 20,h and 29 th percentiles on both nationally normed 
reading and language tests and is rated no lower than a three (3) in reading and writing on 
the English Language Development component that is part of the Student Profile; 

4. The student meets criteria 3., b, and c or d below: 

a. The student's classroom teacher recommends tbat tbe student be exited from the 
Program and the recommendation is supported by the student's grades, attendance, 
test scores, and classroom performance for at least one scbool year after the student 
has achieved oro.l proficiency, which indicates that the student can meaningfully 
participate in tbe mains[ream English language instrllctiortalprogram. 
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Profile. 

c. At the elementary level, the student scores at least a two (2) on the writing component 
of the Student Profile. However, a student may be exited with a lower score in 
extraordinary circumstances. 

d. At the middle and high school levels, the student scores at least a three (3) on the 
v,rriting component of the Student Profile. However, a student may be exited with a 
lower score in extraordinary circumstances. 

Attachment 3 illustrates the use of the above criteria in the exiting process. 

C. The student's parents, and the student, ifin grades 9 through 12, are infonned whenever it is 
determined by the Department of English Language Acquisition that the student should be 
exited from the Program and are given the opportunity to request that the decision be 
reviewed by the Executive Director of the Department of English Language Acquisition. A 
record of each request and its disposition is maintained for two years. 

II 
Progress Toward Instruction in English 

A. An English language learner entering the district in early childhood education or 
kindergarten is expected to have sufficient proficiency in English to meaningfully participate 
in supported English content instruction or mainstream English langt-lage classrooms by the 
end of grade 3. An English /ang?wge learner entering the district in grade 1 or higher is 
expected to have sufficient proficiency in English to meaningfully parricipate in supported 
English content instruction or mainstream English language classrooms within three years of 
enrollment in the district. 

B. For each student not meeting the expectation in Section U-A above, the school does the 
following: 

1. Determines the student's current performance in the areas of reading, writing, speaking, 
and understanding English to identify where greater proficiency is needed to enable the 
student to meaningfully participate in a sllpported English contenr instruction class; 

2. Identifies the reasons the student has not made sufficient progress to transition to 
supported English contenf instruction; 

J. Submits a plan for helping the student improve his/ber re2.ding, writing, speaking, and 
understaI1ding of English, including an expected completion time; arld 

4. Identifies the assessments to be used to measure the student's progress. 
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. -
AcquISltlOn each semester untIl (he student is being served only in supported English content 
instroction and/or mainstream English language classrooms. 

C. Section II-A of this chapter nOhvithstanding, a student may continue to receive native 
language instruction ifhe/she cannot meaningfully participate in a mainstream English 
language classroom or one wh.ere supported English content instruction is provided. 

III 
Monitoring Students Exited From the Program 

A. The progress of each student who was classified as an English language learner and who has 
been exited from the Program is monitored for one year after exiting the Program to ensure 
that the student has sufficient English language skills to meaningfu.lly participate in the 
district's mainstream English language instructional program. This monitoring occurs as 
provided below. 

1. During the first nine academic weeks following exit: 

a. Classroom teachers at the elementary level or core subject area teachers at the 
secondary level are informed of students who were previously in the Program and are 
advised that they may refer such students to the Instructiomil Services Advisory Team 
if the student's reading, writing, speaking, or understanding of English is a barrier to 
meaningful participation in the mainstream English language instructional program. 
The Instroctional Services Advisory Team will make a recommendation regarding the 
student's continued placement in the mainstream English langu.age instructional 
program. 

b. For each student scoring below the 20th percentile in reading or language on a 
nationally normed test prior to exit, academic progress is revie\ved by the 
Instructional Services AdviSOry Team, which will make a recommendation regarding 
the student's continued placement in the mainstream English language instructional 
program. 

2. During the first nine weeks of (he second semester following exit, core subject area 
teachers at the secondary level are informed of students who were previously in the 
Program and are advised that they may refer such students to the Instructional Services 
AdVisory Team if the student's reading, writing, speaking, or understanding of English is 
a barrier to meaningful participarion in the mains[ream English language instructional 
program. The Instructional Services Advisory Team will mak.e a recommendation 
regarding the student's continued placement in the mainstream English language 
instructional program. 
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3. Prior to the end of the school year, academic progress, including standardized test scores, 
for all students exited during the previous year is reviewed by the Insrmctional Services 
Advisory Team, which makes a recommendation to the Department of English Language 
Acqu.isition regarding the student's continued placement in the mainstream English 
language instmctional program. A record of this review for each student is maintained 
for two years. 

B. Reclassification decisions are made by the Department of English Language Acquisition 
after reviewing the recommendation of the Instructional Services Advisory Team, which are 
based on the above criteria, and any information provided by the parent. Decisions are based 
on whether the student can meaningfully participate in the mainstream English language 
instructional program. 

C. Section III-A of this chapter notwithstanding, students answering yes to either question one 
or two of Section ITI-A of Chapter 3, who are not classified as English language learners, 
including exited students, may be referred to an InstmctionalServices Advisory Team at any 
time, while enrolled in a Denver Public School to determine, if they should be evaluated for 
possible classification as an English language learner. 
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CHAPTER 6 

Instructional Services Advisory Team 

A. An Instructionai Services Advisory Team is established in each school that provides Program 
semces. 

B. The responsibilities of the Instructional Services Advisory Team include the following: 

1. Reviewing student infonnation and making recommendations to the Department of 
English Language Acquisition regarding the classification and reclassification of students 
as English language learners; the detennination afthe Depa.rtment of English Language 
Acquisition is final; 

2. Reviewing services provided to identified English language learners for consistency with 
the guidelines included in this Program and for appropriateness; . 

3. Reviewing the progress of English language learners; 

4. Developing educational plans, in conjuIlction with the classroom teacher, as provided for 
in Section II-B of Chapter 5; and 

5. Reviewing the progress of students exited from the Program and making 
recommendations to the. Department of English Language Acquisition regarding the 
reclassification of students as English langu.age learners. 

C. The Instrucrional Services Advisory Team makes recommendations based on the professional 
judgment of the team. This judgment is supported by evidence that may include fomal and 
infonnal assessmen.ts, observations, or infomlation provided by the classroom teacher or 
parent. Assessments include those identified in Sections IV, V and VI of Chapter 3. 

D. The members of the Instmctiona/ Services Advisory Team include at a minimum the. 
following staff, one of whom must befully qualified as defined in Section II of Chapter 7. 

1. The principal or an administrator designated by the principal; and 

2. Two certificated staff persons assigned to the school, who serve in positions that require 
the qualifications set forth in Section II of Chapter 7; priority is given to fully qualified 
teachers as defined in Section II of Chapter 7. To the extent practicable, staff persons 
will be full.v qualified ESLISpanish language teachers at schools that offer a [ransitional 
native language instruction model. 
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E. A staff member from the Department of English Language Acquisition will be assigned to 
each Instructional Services Advisory Team. This individual will provide training and model 
appropriate decision-making processes and use of data. 

F. Training is provided to members of the Instructional Services Advisory Team. (See Section 
VII of Chapter 7.) 
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Personnel and Training 

I 
Policy 

A. The district staffs classrooms where services are provided for English language learners with 
teachers who are fully qualified, as defined below, to address the special needs of these 
students. 

B. The district staffs classrooms where instruction in Spanish is provided with teachers who are 
fully qualified, as defined below, to read, write, speak and understand the Spanish language 
and English. 

C. If there are not a sufficient number ofJully qualified ESLISpanish language teachers for 
identified Program classrooms requiring such qualifications,jidly qualified ESL teachers will 
be assigned in conformity with Section III-E below. 

II 
Qualifications 

A. The Spanish language skills of applicants and teachers are assessed by: 

1. An interview prior to offering the teacher a contract; and 

'I A formal test that meets the criteria in Section II-B below. 

B. The district formally assesses oral proficiency and pro.ficiency in reading and writing Spanish 
with tests that are reliable and valid as demonstrated by statistical evidence or the 
endorsement of experts in the Spanish language and/or bilingual education. Notice with 
supporting materials of a change in the Spanish language proficiency test used by the district 
is provided to the plaintiffs at least 30 days prior to implementation of such change. 

C. Teachers in the Program meet all requirements, including those related to proficiency in 
English and teacher certific.ation or licensure in Colorado, or they have been granted 
emergency authorization. 

D. AJully qualified ESL teacher is one who is state endorsed in teaching the linguistically 
different or has satisfactorily completed the 150 hours of training provided by the district's 
Department of English Language Acquisition. 
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E. Afully qualified ESLISpanish language teacher is one who is (1) state endorsed in teaching 
the linguistically different or has satisfactorily completed the 150 hours of training provided 
by the district's Department of English Language Acquisition and (2) demonstrates 
proficiency in speaking, understanding, reading, and Writing Spanish on a test that meets the 
criteria in Section II-B above. 

III 
Program Teacher Assignments 

A. All teaching positions in the Program are identified as such. In addition, teaching positions 
are further identified according to whether proficiency in Spanish is necessary. The district 
recognizes the value of teachers in the Program who speak a language also spoken by a 
significant number of the students they serve. The district gives a preference to such teachers 
in the assignment process. 

B. Afully qualified ESL teacher is assigned to all teacher positions in the Program unless 
Spanish language skills ~e necessary. 

C. Afully qualified ESL/Spanish language teacher is assigned to all teacher positions in the' 
Program for 'Nhich Spanish language skills are necessary. 

D. Schools organize and assign teachers so that only fully qualified teachers instruct in the 
Program. To accomplish this, students may be regrouped for instruction as necessary. 

E. V.,There there are not a sufficient number of[ull"v qualified ESLISpanish language teachers for 
identified Program classrooms requiring such qualifications,fully qualified ESL teachers are 
assigned. The district also does one or both of the following, to the extent administratively 
feasible, if the assigned teacher is not proficient in Spanish: 

1. Assigns a Spanish speaking paraprofessional to the classroom during core subject area 
instruction; and/or 

2. Regroups students for instruction through use of suC;h strategies as resource teachers and 
pairing of classrooms so that core subject area instruction is provided in Spanish, if 
appropriate, by a teacher qualified in Spanish as defined in Section II-E of this chapter. 

IV 
Teacher Training Program 

A. Training wi 11 be 0 ffered at lease annually (Q teachers who are not seate endorsed in teaching 
the linguistically different or who have not completed ehe required 150 hours of training. 
The purpose of the training is to provide the following: 
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2. Methods for providing supported English content instroction; 

3. Methods for teaching English to English language learners; 

4. Assessment sblls to identify and diagnose the educational needs of English language learners; 

5. Information about first and second language acquisition theories; 

6.. Information about how to challenge and motivate at-risk English language learners; 

7. Foundation information that includes knowledge about the cultural background of 
English language learners and district requirements for educating them; 

8. Methods of working with the parents of English language learners and methods of 
improving school-community relations; 

9. Use of technology to instruct English language learners; 

10. Use of the Student Profile and other assessment instruments to appropriately identify 
English language learners. 

For this training program, one or more staff members from an institution. of higher learning 
assists in the planning andlor the actual training of teachers. 

B. Satisfactory completion of the 1 50-hour training program is required of all designated 
teachers of English language learhers who do not have a state endorsement for teaching the 
linguistically different. 

v 
Staff Development for New Program Teachers 

. Before the opening of each school year and again during the first four weeks of school, a staff 
development program is conducted to introduce the curriculum, assessment procedures, 
accountability devices, and otherrelevant material for the Program. A minimum of six hours of 
staff development is required of all teachers new to the Program by the end of the first month of 
school. 
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Training for Transition Teachers 

A. Transition teachers receive 6Q hours of training on topics identified in Section IV -A of this 
chapter. Emphasis is on identifying and assessing the needs of English language learners 
and students exited from the Pr..ogram who are enrolled in the mainstream English language 
instructional program, as well as on utilizing appropriate instructional strategies for such 
students. Training in the use of the Student Profile is also provided. 

VII 
Instructional Services Advisory Team Training 

Members of the Instructional Se'rv'ices Advisory Team in each school receive training in the 
following areas: 

A. A comprehensive review of the English Language Acquisition Program; 

B. Roles and responsibilities of the team; 

C. A description of the types of data that may be provided; and 

D. Models for using data to make recommendations. 

VIII 
Titl,e I Teacher Training 

All Title I resource teachers will have sufficient training in learning theory to assist them in 
identifying and responding to language barriers to academic achievement. Each such teacher 
will also have sufficient training to ensure that the teacher can respond to student needs and can 
recognize when a student ought to be recommended for inclusion in the English Language 
Acquisition Program. 

IX 
Parap rofessionals 

A. Individuals employed as paraprofessionals pursuant to this Program meet minimwn 
performance standards on (1) an English oral language proficiency test; (2) an English 
reading and writing test developed or adopted by the district, and (3) an assessment of 
proficiency in speaking and understanding the language of the students that will be served. 
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X 
Appraisals 

A. The appraisal of each teacher assigned to the Program includes infonnation about the 
teacher's effectiveness in providing instructional services to students in accordance with this 
Program. 

B. The appraisal of each principal whose school provides services to English language learners 
includes infonnation about th~ effectiveness of the school in providing services consistent 
with the terms of this Program. 

XI 
Teacher Needs and Recruitment 

A. The district annually assesses in writing the need for fully qualified ESLISpanish teachers, 
fully qualified ESL teachers, and paraprofessionals, at each school to meet the needs of this 
Program. 

B. The district annually develops a written plan to obtain additional staff, including those who 
are proficient Vietnamese speakers. The plan includes out~of-state recruitment and 
advertisements in selected journals if sufficient numbers of qualified teachers are not 
available. Attachment 4 is an example of a Teacher Recruitment Plan. 

C. To the extent that the district has need for additionalfidly qualified ESL/Spanistz language 
teachers under this Program and to the extent that it is within reasonable means, the district 
maintains a collaborative arrangement with one or more institutions c:ifhigher education for 
paraprofessionals who speak languages in demand to complete the requirements for teacher 
certification and become teachers in the district. 

D. Consistent with the district's needs and available resources, the district offers selected 
teachers the opportunity to improve their Spanish language skills in order to become fully 
qualified. 

E. The district maintains records of its activities related to recruitment of teachers and other 
staff. 
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Counselors 

A. The district has collaborated with the University of Colorado at Denver to establish a training 
program for Spanish speaking counselors. 

B. At least one counselor who has demonstrated proficiency in Spanish on a test that meets the 
criteria in Section II-B ofthis chapter will, be assigned to each high school that offers a 
transitional native language instruction model, beginning in the 1999-2000 school year. 

C. At each middle school where a transitional native language instruction program is offered, 
student guidance and counseling needs will be addressed by a Spanish-speaking counselor or 
a Spanish-speaking teacher or administrator who is trained to fulfill the counselor's role in 
the schoo!. . 

D. The district will continue to recruit and train qualified individuals in an effort to meet the 
counseling needs identified in Section B and C above. 
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Elementary School Instructional Services 

I 
Introduction 

A. English language learners are provided services through either a transitional native 
language instruction model or an ESL model. Components of the transitional native 
language instruction model include native language instruction in Spanish, supported 
English content instruction, and English language development. Components of the ESL 
model include supported English content instruction and English language development. 

B. The district provides services for English language learners in each school where there are 
ten or more students who are eligible to participate and desire services. In schools where 60 
or more English language learners who speak Spanish are enrolled and desire services, the 
district offers a transitional native language instruction model. 

C. The number of eligible students and the languages spoken determine the services provided, 
except that such services may be provided for fewer than the stated number of studenrs. 
Also, different models may be provided in a school. Student numbers, unless otherwise 
stated, are for kindergarten through grade S. 

II 
Services 

A. An ESL model is provided in schools with between 10 and 59 English language learners. 
The program components, teacher qualifications, staffing, and instructional program 
organization in such schools are described below. 

1. Supported English content instruction and English language development, primarily in 
the areas of reading, writing, speaking, and understanding English, are provided in a 
resource classroom by afully quaiifled ESL teacher, except as provided in II-A-2 and II
A-3 below. These components are provided for up to 30 percent (or two hours) of the 
school day depending on the student's skills in English. Time requirements are reduced 
proportionately for one-half day programs. 

2. If 15 or more of the students speak Spanish, the resource classroom teacher assigned to 
instruct Spanish speaking students is one who isfu!!y qualified ESLISpanish language. 

3. Wbenever possible, ifmore thm 15 students speak a language other than Spanish, the 
resource classroom ·teach~r assigned to provide instruction to these students is orally 
proficient in this language. 
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4. 10 the extent practlcab ie, no more than 15 sttldems are instructed at one time in a 
resource classroom. 

5. A minimwn of one fi~IZY qualified ESL teacher position in the Program is designated for 
each grade level to serve English language learners in regular classrooms. 

6. Paraprofessionals are assigned as outlined in Sections VI-C and VI-D of this chapter. 

B. An ESL model is provided in schools with 60 or more English language learners of whom 
less than 60 speak Spanish. The program components, teacher qualifications, staffing, and 
instructional program organization in each such school are described below. 

1. Supported English content instruction and English language development are provided in 
regular classrooms by fully qualified ESL teachers. 

2. A minimwn of one fully qualified ESL teacher position in the Program is designated for 
each grade level to serve English language learners in regular classrooms. 

3. Paraprofessionals are assigned as outlined in Sections VI-C and VI-D of this chapter. 

4. One fully qualified ESL teacher will be assigned to a resource classroom to provide 
additional instruction and support etTective instruction in regula~ cjassrooms for English 
language learners. 

a. If 15 or more of the students speak Spanish, the resource classroom teacher is one 
. who is fully qualified ESLISpanish language. 

b. Vihenever possible, if more than 15 students speak a language other than Spanish; the 
resource classroom teacher assigned is orally proficient in this language. 

C. A transitional native language instruction model is provided in schools with 60 or more 
Spanish speaking English language learners. The program components, teacher 
qualifications, staffing, 3...TJ.d instructional program organization are described below: 

1. Native language instruction, supported English content instruction, and English language 
development are available at each grade level in regular classrooms staffed by a fully 
qualified ESLISpanish language teacher. A minimum of one such classroom is 
designated for each grade level. If only supported English content instruction and 
English language development are provided in a classroom, a fully qualified ESL teacher 
may be assigned 

2. },;fainstream EngliSh language classrooms staffed with transition teachers are provided. 
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_'. r.JJ.d.j.J1U1C::'::'lUll,.u::. C:ift: ~::;lgneu as outlIned. m ::'ectlOns VI-C and VI-D of this chapter. 

4. If fewer than 10 English language learners who speak a language other than Spanish are 
enrolled in a school, supponed English content instruction and English language 
development are provided to these students in a regular classroom. 

5. If a school has more than 10 English language learners enrolled who speak a language 
other than Spanish, supported English content instruction and English language 
development are provided to these stud~nts in an ESL resource classroom as described in 
Section II-A of this chapter. 

D. In schools with fewer than 10 English language learners, transportation is provided, in 
accordance with district guidelines, to Zone schools offering Program services. 

E. At each school where the district offers an early childhood education program, the program 
provides transitional native language instruction if (l) 50 percent or more of the previous 
year's kindergarten students were identified as Spanish speaking English language learners 
and (2) the school will offer a transitional native language instruction model for 
kindergarten through grade 5 students. 

F. Attachment 5 provides an example of the schools that will implement each of the models 
described in Sections A through C above. 

III 
Program Placement 

A. After students are identified as English language learners, the following factors are 
considered in detennining the Program components provided: 

1. For Spanish language background students, proficiency in speaking and understanding 
Spanish, which may be detennined by a fonnal assessment; 

'" 

2. Reading and writing proficiency in a language other than English; 

3. Educational history; and 

4. Proficiency in reading, writing, understanding, and speaking English. 

B. The Department of English Language Acquisition and the Department of Special Education 
detennine appropriate Program services for students \vith disabilities who are identified as 
English language learners. 
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IV 
Progress in the Program in Schools Offering a 

Transitional Native Language Instruction Model 

A. Transition to English begins when students enter the Program. Students traditionally 
progress from native language instruction in schools where this Program is offered to 
supported English content instruction, to mainstream English language classrooms with 
transition teachers, and finally to mainstream English language classrooms, only. 

B. A LAS-I, Spanish speaking student is served in a transitional native language instruction 
classroom. 

C. ALAS-2, Spanish speaking student would not ordinarily be expected to be ready to 
progress from transitional native language instruction to supported English content 
instruction. The transitional native language instruction teacher uses a variety of factors 
to detennine when a student has the skills to be moved from the transitional native 
language component to the supported English conrent instmction component. The 
factors to be considered are the ability to understand academic English vocabulary, to 
engage in classroom conversation in English, and to understand classroom materials in 
English. Evidence regarding these factors may come from the following sources: 

1. Classroom perfonnance; 

2. Tests; 

3. Student Profile; 

4. Aptitude for given content areas; 

5 .. Attendance; and 

6. Classroom behavior 

D. Any assignment to a supporced English content instruction component of a LAS-2, Spanish 
speaking student occurs only after the student has been with the teacher in the transitional 
native language insrruction classroom for three (3) or more weeks. 

E. Nothing herein is designed to preclude the assignment of a LAS-3, Spanish speaking student 
to a transirional native language instnlction component or a mainstream class component if 
the best judgment of the principal or staff is that such an assignment would be in the best 
interest of the student and is consistent with the provisions of this Program. 

F. Ongoing communication betv.;een the transitional native language instruction and supported 
English content insrruction teachers is maintained to detenni~e whether the assignment is 
appropriate or needs to be reconsidered. 
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smGems paITIClpaung in IranSl[zonaL natrve Language instruction and supported English 
content instn.dion compon.ents. These records represent scores on objective testing 
instruments at the beginning and end of a school year. 

H. The parent is infonned of any changes in services provided to the student. 

V 
Assessment of Progress and Readiness for Exit 

A. All schools providing Program services assess each student's progress toward achieving 
proficiency in English. A variety of assessments in reading, writing, speaking, and 
understanding English are used. 

1. Fom1al oral proficiency tests such as the LAS, SOLOM, and \Voodcock-Mufioz;. one of 
these tests is administered at least once each school year until the student anains oral 
proficiency; 

2'. Infonnal oral proficiency measures such as the Lamzua£e Continuum Checklist; 

3. Nonn-referenced tests such as the Iowa Tests of Basic Skills, LAS-R/W, and Woodcock
Munoz; 

4. Assessments of vocabulary appropriate for each grade level as determined by the district; 

5. Content assessments such as ALPAS LanQ:uage/Reading or standards-based measures; 

6. Diagnostic reading inventories or assessments such as the Qualitative Readine: Inventorv 
(ORl), Basic Reading InventorY (BRJ), cloze tests, infonnal reading ihventories of 
comprehension, and running records of reading progress; 

7. The Student Profile; 

8. Writing samples and ongoing records of writing progress; and 

9. Classroom teachers' professiona/judgment ofa student's reading, writing, speaking, and 
understanding skills based on student work samples or classroom observation during 
idcnti fied instructional situations. 

Assessments like those listed in 1,3,7,8, and 9 above are always considered, while the other 
measures are examples of additional materials that may be helpful in assessing progress and 
readiness for reclassification. In no event is a student who scores 1, 2, or 3 on the LAS 
denied the 0Pl?0rtunity to receive Program services. 
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~~~ .. u'~~v'H " !-'J.v5J....,"'" a.uu. Q.LLU<1L ;)LUUCW wurK IS mamtamea and made available to parents 
and staff. This record is used to detennine transition points to instruction that provides fewer 
supports for English language comprehension and to the mainstream English language 
instrocrional program. 

B. At intervals no longer than nine weeks, parents are il!-fonned in writing of each student's 
progress toward becoming English proficienr. 

VI 
Program Staffing 

A. Program specialists are teachers or administrators who are supervised by and accountable to 
the Department of English Language Acquisition and are responsible for oversight and 
coordination of the Program in elementary schools. Program specialists perfonn the 
following duties: 

1. Coach and mentor teachers working with English lang7./.age learners, demonstrating 
appropriate lessons and strategies as needed; 

2. Manage the Program's assessment system in each school; 

3. Serve as a resource for the Instroctionaf Services Advisory Team; 

4. Help schools select and purchase quality materials; and 

5. Monitor explanations of the Program provided to parents and parent requests regarding Program 
serVIces. 

B. In selecting supplemental staff like the librarian, physical education teacher, and music 
teacher, consideration is given to hiring qualified staff persons who are proficient in one of 
the languages spoken by English lang7wge learners at the school. 
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1...... t'or every l) l:-ngLlsh Language learners who speak the same language, which is a language 
other than Spanish, in a school where Program services are provided for English language 
learners, six hours of assistance per day by paraprofessionals who speak that language is 
provided to tutor students and help them in class. A maximum of 24 hours per day of such 

. assistance is provided in each school for a given language group. Implementation of this 
provision is dependent on the availability of qualified applicants. . 

D. To the extent practicable, whenever there are 24 or more Spanish speaking, English language 
learners in a school and services are provided in that school for English language learners, 
three hours per day of assistance by paraprofessionals who speak this language are provided 
to tutor students and help them in class. For each additional eight Spanish speaking, English 
language learners in a school, an additional hour of paraprofessional assistance is provided . 

. E. Paraprofessional hours allocated pursuant to Sections VI-C and VI-D of this chapter may be 
exchanged for teachers consistent with district guidelines, if the following conditions are met: 

1. The teachers serve the English language learners for whom the paraprofessional hours 
were allocated; 

2. The core subject area te~chers are proficient in the language spoken by tne English 
language learners that they serve; 

3. The overall resources to serve English language learners are notothen.vise diminished; and 

4. The planned use of the converted paraprofessional hours is approved by the Department 
of English Language Acquisition. 

VII 
Curriculum 

A. The cwTIculum for English lang'.lage learners will be the same as that used for the 
mainsrream English language instructional program. Appropriate instructional strategies are 
used to make the curriculum accessible. 

B. The district will have a process for identifying gifted and talented students, which will 
include opportunities for English ldnguage learners to be so identified. In addition, a 
modified curriculum and instructional strategies in the classroom such as "acceleration" and 
"expansion" are used, where appropriate, with gifted students. 
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IVIiddle School Instructional Services 

r 
Introduction 

A. English language learners are provided services through either a transitional native 
language instruction model or an ESL model. Components of the transitional native 
language instniction model include native language instruction in Spanish, supported. 
English content instruction, and English language development. Components of the ESL 
model include supported English content instruction and English language development. 

B. The district provides a transitional native language instruction model for Spanish speaking 
English language learners in each school where there are 75 or more eligible students who 
desire services. The district provides an ESL model at one or more schools for English 
language learners who speak a language other than Spanish, depending on the number of 
students desiring services and space availability. Transportation is provided to these schools 
in accordance with district policy. 

C. The number of eligible students and the languages spoken determine the services provided, 
except that such services may be provided for fewer than the stated number of students. 
Also, different models may be offered in a school. 

II 
Services 

A. The Newcomer Center provides services to students new to the United States who have had 
limited formal education. Generally, students assigned to the Newcomer Center will 
transition to an ESL or trans/ciona! native language instruction model, as described in 
Sections II-8 and II-C oftms chapter, within one school year. The Program components, 
teacher qualifications, staffing, and instru~tional program organization are described below. 

I 

1. Native language instruction (for Spanish speakers), supported English coment 
instruction, and English language devefopmelll are provided in regular classrooms. 

2. Paraprofessionals are assigned as outlined in Sections VI-C and VI-D of this chapter. 

3. Fully qualified ESL orfidly qualified ESLISpanish language teachers are assigned to each 
core subject area course designated for English language learners. If 15 or more 
stlldents at the Newcomer Center speak Spanish, at least one teacher who is proficient in 
this language is assigned. 
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B. .A..n ESL model is provided for English language learners who speak a language other than 
Spanish. The model components, teacher qualifications, staffing, and instructional program 
organization are described below. 

1. Core subject area instruction in supported English conrent instmcrion is provided in 
regular classrooms for each grade level. 

2. English language development is provided in regular classrooms for two periods per day 
unless not in the best educational interests of the student (e.g., a student who is on an 
athletic scholarship track and needs to meet NCA.A course requirements) 

3. To the extent practicable, class size for supported English content instmction in core 
subject areas and English language development is kept to a ma.ximum of 18 students. 

4. A mainstream English language classroom is staffed by a transition teacher at each grade 
level in core subject areas. 

5. Fully qualified ESL or ESLISpanish language teachers are assigned to each core subject 
area course designated for English language learners . 

. 6 .. Paraprofessionals are assigned as outlined in Sections VI-C and VI-D of this chapter. 

7. The number of sites at which this model is offered is determined by the number of 
eligible students who wish to participate, their residence areas, and space availability. 
The district will investigate the reasons why eligible students do not enter this model by 
surveying parents of eligible Er;g/ish language learners to determine if their children 
might participate if the program were located on the north or west side of the city. The 
survey will be completed by March 1, 1999, and results will be shared with the plaintiffs 
within 30 days. ' 

C. A transitional nalive language insrmc!ion model is provided in schools with 75 or more 
Spanish speaking, English language learners who desire services consistent with facility 
capacity considerations. The program components, teacher qualifications, staffing, and 
instructional program organization in each such school are described below. 

1. Core subject area instruction in Spanish (native language instruction), as needed, and 
supported English content inSlmction in regular classrooms at each grade level are 
available. 

2. English language development is provided in regular classrooms for two periods per day 
unless not in the best educational interests of the student (e.g., a student who is on an 
athletic scholarship track and needs to meet NCILL\. course requirements). 

3. A mainstream English language classroom is staffed by a transition teacher at each grade 
level in core subject areas. 
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<+. .t'araprotesslOnals are assigneQ as oumned In :::iectlOns V l-C and Y 1-1) ot thIS chapter. 

5. Afully qualified ESLISpanish langu.age teacher is assigned to each core subject area 
course designated for English language learners. Afully qualified ESL teacher may be 
assigned if only supported English content instrnction and English language development 
are provided, congruent with the conditions set forth in Section IV below. 

D. Transportation is provided as follows: 

1. In instances where a school has fewer than 75 Spanish speaking English language 
learners and in the extraordinary circumstances where transitional native language 
instrnction is not provided when 75 or more Spallish speaking students are enrolled in a 
school, students are transported in accordance with district policy to a zone school 
offering a transitional native language instrnction model. 

2 .. Transportation is provided to a zone school(s) offerirIg an ESL model in accordance with 
district po licy. 

3. Transportation is provided to the Newcomer Center in accordance wi th district policy. 

E. An English language transition class will be offered at all middle schools, 

F. Attachment 5 provides an example of the schools that will implement each of the models 
described in Sections A through C above. 

III 
Program Placement 

A. After students are identified as English language learners, the follO\'1ing factors are 
considered in detennining the Program components provided:. 

l. For Spanish language background students, proficiency in speaking and understanding 
Spanish, which may be determined by a formal assessment; 

2. Reading and writing proficiency in a language other than English; 

3. Educational history; and 

4. Proficiency in reading, writing, understanding, and speaJcing English. 

B. The Department of English Language Acquisition and the Department of Special Education 
determine appropriate Program services for students with disabilities who are identified as 
English language learners. 
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Progress in the Program in Schools Offering a 
Transitional Native Language Instruction Model 

A. Transition to English begins when students enter the Program. Students traditionally 
progress from native Iangt..-iage instruction in schools where this Program is offered to 
supported English content instruction, to mainstream English language classrooms with 
transition teachers and finaily to mainstream English language classrooms, only. 

B. A LAS-I, Spanish speaking student is senred in a transitional native language instruction 
classroom. 

C. A LAS-2, Spanish speaking student would not ordinarily be expected to be ready to 
progress from transitional native language instruction to supported English content 
instruction. The transitional native language instruction teacher uses a variety of factors 
to determine when a student has the skills to be moved from the transitional native 
language component to the supported English content instruction component. The 
factors to be considered are the ability to understand academic English vocabulary, to 
engage in classroom conversation in English, and to understand classroom materials in 
English. Evidence regarding these factors may come from the following sources: 

L Classroom performance; 

2. Tests; 

, .3. Student Profile; 

4. Aptitude for given content areas; 

5. Attendance; and 

6. Classroom behavior 

D .. A.ny assignment to a supporred English content instrUction component of a LAS-2, Spanish 
speaking student shall occur only after the student has been with the teacher in the 
transitional native language instruction classroom for three (3) or more weeks. 

E. Nothing herein is designed to preclude the assignment of a LAS-3, Spanish speaking student 
to a transitional native language instruction component or a mainstream class component if 
the best judgment of the principal or staff is that such an assignment would be in the best " 
interest of the student and is consistent with the provisions of this Program. 

F. Ongoing communication between the transitional native language instruction and supported 
English content instruction teachers is maintained to determine whether the assignment is 
appropriate or needs to be reconsidered. 
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I...J. 1 ne Qlsmct agrees to mamtam records suthcrent to determine the language skills of those 
students participating in transilional native language instruction and supported English 
content instruction components. These records represent scores on objective testing 
instruments at the beginning and end of a school year. 

H. The parent is informed of any changes in sen'ices provided to the student. 

V 
Assessment of Progress and Readiness for Exit 

A. All schools providing Program services assess each student's progress toward achieving 
proficiency in English. A v3..i'iety of assessments in reading, writing, speaking, and 
understanding English are used. 

1. Formal oral proficiency tests such as the lAS, SOlOM, and Woodcock-Munoz, which 
are administered at least once annually until the student attains oral proficiency; 

2. Informal oral proficiency measures such as the lam,:ua2:e Continuum Checklist: 

3. Norm-referenced tests such as the Iowa Tests of Basic Skills, LAS-RlVi, and Woodcock
Munoz; 

4. Assessments of vocabulary appropriate for each grade level as determined by the district; 

5. Content assessments such as AlPAS lan2:uagefReadin2: or standards-based measures; 

6. Diagnostic reading inventories or assessments such as the Qualitative Reading Inventor.: 
CQBl), Basic Reading Inventory (BRl), doze tests, informal reading inventories of 
comprehension, rujd running records of re3ding progress; 

7. The Student Profile; 

8. Writing samples and ongoing records of writing progress; arld 

9. Classroom teachers' professionaljudgrnent of a student's reading, writing, speaking, and 
understanding skills based on student work samples or classroom observation during 
identified instructional situations. 

! 

Assessments like those listed in 1,3,7,8, and 9 above :lre ahvays considered, while the other 
measures are examples of additional materials that may be helpful in assessing progress and 
readiness for reclaSsification. In no event is a stu.dent who scores 1,2, or 3 on the LAS 
denied the opportunity to receive Program ser.'ices .. 
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Di:L::>CU Ull d.Ssessmems liKe mose above ana the teachers' professional judgmenr, a record of 
each stl.ldent's progress and actual student work is maintained and made available to parents 
and staff. This record is used to determine transition points to instruction that provides fewer 
supports for English language comprehension and to the mainstream English language 
instructional program. 

B. At intervals no longer than nine weeks, parents are informed in writing of each student's 
progress. 

VI 
. Program S taffrng 

A. Program specialists are teachers or administrators who are supervised by and accountable to 
the Departnent of English Language Acquisition and are responsible for oversig..1J.t and 
coordination of the Program in middle schools. Program specialists perform the following 
duties: 

1. Coach and mentor teachers working with English language learners, demonstrating 
appropriate lessons and strategies as needed; 

2. Manage the Program's assessment system in each school; 

3. Serve as a resource for the Instructional Services Advisory Team (ISAT); 

4. Help the school select and purchase qu,l/ity materials; and 

5. Monitor explanations of the Program provided to parents and parent requests regarding 
Program services. 

B. In selecting staff for such supplemental teacher positions as the librarian, counselor, and, 
student advisor, consideration is gi ven to hiring qualified staff persons who are proficient in 
one of the languages spoken by English language {earners at the school. 

C. For every 15 English language learners who speak the same lru"1guage, which is a language 
other than Spanish, in a school where Program services are provided for English lang',wge 
learners, six hours of assistance per day by paraprofessionals who spea.k: that language is 
provided to tutor students and help them in class. A ma.,imum of 24 hours per day of such 
assistance is provided in each school for a given langt.:age group. Implementation ofthis 
provision is dependent on the availability of qualified applicants. 
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learners in a school and services are provided in that school for English language learners, 
tilree hours per day of assistili,ce by paraprofessionals who speak this language are provided 
to tutor students and help them in class. For each additional 12 Spanish speaking, English 
language learners in a school, an'additional hour of paraprofessional assistance is provided. 

E. Paraprofessional hours allocated pursuant to Sections VI-C and VI-D of this chapter may be 
exchanged for teachers consistent with district guidelines, if the following conditions are 
met: 

1. The teachers serve the English language learners for whom the paraprofessional hours 
were allocated. 

2. The core subject area teachers are proficient in the language spoken by the English 
language learners that they serve. 

3. The overall resources to serve English language learners are not otherwise diminished; 
and 

4, The planned use of the converted paraprofessional hours is approved by the Department 
of English Language Acquisition. 

V1I 
Curriculum 

The curriculum for English language learners wi][ be the same as that used for the mains[ream 
English language instructiona! program. Appropriate instructional strategies are used to make 
the curriculum accessible. 
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High School Instructional Services 

I 
Introduction 

A. English language learners are provided services through either a transitional native 
language instruction model or an ESL model. Components of the transitional native 
language instruction model include native language instruction in Spanish, supported 
English content instruction, and English language development. Components of the ESL 
model include supported English content instruction and English language development. 

B. The district provides a transitional native language instruction model for Spanish speaking 
English language learners in each school where there are 200 or more eligible students who 
desire services. The district provides an ESL model for English langrjage learners who 
speak a language other than Spanish at one or more schools, depending on. the number of 
students desiring services and space avail3.biliry. TraIlsportation is provided to these schools 
in accordance with district policy. 

C. Tne number of eligible students and the languages spoken determine the services provided, 
except that such services may be provided for fewer than. the stated number of students. Also 
diff~rent models may be provided in a school. 

II 
Services 

A. A Newcomer Center provides services to students new to the United States and who have had 
limited formal education. The prograrn components, teacher qualifications, staffing, and 
instructional prograrn organization are described below. 

1. Native language instruc[ion (for Spanish speakers), supported English content 
ins[ruction, and Eng!ish language development are provided in regular classrooms. 

2. Paraprofessionals are assigned as outllned in Sections VI-C and VI-O of this Chapter 

3. Fully quaLified ESL or fully qualified ESL/Spanish language teachers are assigned to each 
core subject area course designated for English language learners. If 15 or more 
students at the Newcomer Cen£er speak Spanish, at least one teacher who is prof'ic!ent in 
this laIlguage is assigned. 
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B. An ESL model is provided in identified schools for English language learners who Spf 
language other than Spanish. The model components, teacher qualifications, staffing 
instructional program organization in each such school are described below. ~, 

1. Core subject area instruction in supporred English content instrucrion is provided in 
regular classrooms. . 

2. English language development is provided in regular classrooms for two periods per day 
unless not in the best educational interests of the student (e.g., a student who is on an 
athletic scholarship track and needs to meet NC~-\ course requirements). 

3. To the extent practicab Ie, class size for supported English content instruction in core 
subject areas and English language development is kept to a maximum of 18 students. 

4. Paraprofessionals are assigned as outline.d tn Sections VI-C and \,l-D of this chapter. 

5. Fully qualified ESL or ESLISpanish language teachers are assigned to each core subject 
area course designated for Engfish language learners. 

The number of sites at which the Program is offered is determined by the number of eligible 
. students who wish to pa.tticipate, their residence areas, and space availabIlity. 

C. A {ransitional nalive IQngu.age instruction model is provided in schools \-vith 200 or more 
Spanish speaking, Engfish language learners who desire services consistent with facility 
capacity considerations. The program components, teacher qualifications, staffing, and 
instructional program organization are described below. 

1. Core subject area instruction is available in Spanish (native language inslruction), as 
needed, andsupporred Engfish content instruc[Zon in regular classrooms at each grade 
level. 

2. English l3....l1guage development is provided in regular classrooms for two periods per day 
unless not in the best educational interests of the student (e.g., a student who is on an 
athletic scholarship track and needs to meet NC.~'; course requirements). 

3. Paraprofessionals are assigned as outlineqin Sections VI-C and VI-O of this chapter. 

4. Afully qualified ESUSpanish language teacher is assigned to each core s~lbject area 
course designated for English language learners. Afu!!y qualified ESL te:J.cher may be 
assigned if only supponed English confent instrucrion 3....'1d English langu.age developmem 
are provided, congruent with the conditions set fonh in Section IV below. 
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1. In instances where a school has fewer than 200 Spa.nish speaking English langu.age 
learners and in the extraordinary circwnstances where transitional native language 
instruction is not provided when 200 or more Spanish speaking students are enrolled in a 
school, students are transpo.rted in accordance with district policy to a zone school 
offering a transitional native language instruction modeL 

2. Transportation is provided to a zone school(s) offering an ESL model in accordance with 
district policy. 

3. Transportation is provided to the Nervcomer Center in accordance with district policy. 

E. An English language transition class will be offered at all high schools. 

F. Attachment 5 provides an example of the schools that will implement each of the models 
described in Sections A through C above. 

III 
Program Placemen t 

A. After students are identified as English language learners, the following factors are 
considered in determining the Program components provided: 

1. For Spanish language background students, proficiency in speaking and understanding 
Spanish, which may"be determined by a formal assessment; . 

2. Reading and writing proficiency. in a language other than English; 

3. Educational history; and 

4. Proficiency in reading, writing, understanding, and speaking English. 

B: The Department of English Language Acquisition and the Department of Special Education 
determine appropriate Program seI\lices for students with disabilities who are identified as 
English language learners. 
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Progress in the Program in Schools Offering a 
Transitional Native Language Instruction Model 

A. Transition to English begins when students enter the Program. Students traditionally 
progress from native language instruction in schools where this Program is offered to 
supported English content instruction, to mainstream English language classrooms with 
transition teachers and finally to mainstream English language classrooms, only. 

B. A LAS-l, Spanish speaking student is served in a transitional native language instruction 
classroom. 

C. A LAS-2, Spanish speaking student would not ordinarily be expected to be ready to progress 
from transitional native language instructioli to supported English content instnl.ction. The 
transitional native language instnl.ction teacher uses a variety of factors to determine when a 
student has the skills to be moved from the transitional native language component to the 
supported English content instruction component. The factors to be considered are the 
ability to understand academic English vocabulary, to engage in classroom conversation in 
English, and to understand classroom materials in English. Evidence regarding these factors 
may come from the following sources:· . 

1. Classroom perfonnance; 

2. Tests; 

3. Student Profile; 

4. Aptitude for given content areas;. 

5. Attendarlce; and 

6. Classroom behavior 

D. Any assignrnent to a supported English content instmction component of aLAS-2, Spanish 
speaking student shall occur only after the student has been with the teacher in the 
transilional native language instmclion classroom for three (3) or more weeks. 

E. Nothing herei"n is designed to preclude the assignment of a LAS-3, Spanish speaking student 
to a transiliona! native language instmction component or a mainstream class component if 
the bestjudgme)1t of the principal or staff is that such an assignment would be in the best 
interest of the student and is consistent with the provisions of this Program. 

F. Ongoing communic3.tion between the transitional native language instmcrion and supported 
English content instruction teachers is maintained to determine whether the assigIlil1ent is 
appropriate or needs to be recorisidered. 
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V. lhe Cllsmct agrees to .mamtam recoras surIlclent to Cletemune the la.'1guage skllls ot those 
students participating in transitional native language instruction and supported English 
conrenr instruction components. These records represent scores on objective testing 
instnlments at the beginriing and end of a school year. 

H. The parent is informed of any ~hanges in services pr:ovided to the student. 

V 
Assessment of Progress and Readiness for Exit 

A. All schools providing Program services assess each student's progress toward achieving 
proficiency in English. A variety of assessments in reading, writing, spea.1.c.ing, ill'1d 
understanding English are used. 

1. Formal oral proficiency tests such as the LAS, SOlOM, a.'1d Vloodcock-Mufioz, which 
are administered at least once annually l.U1til the student attains oral proficiency; 

2. Informal oral proficiency me:.l.Sures such as the Language Continuum Checklist; -; 

3. Norm-referenced tests such as the Iowa Tests of Basic Skills, lAS-R/\V, and Woodcock
Munoz; 

4. Assessments of vocabulary appropriate 'for each grade level as determined by the district; 

5 .. Content assessments such as .AJ.PAS LanguageiReading or standards-based measures; 

6. Diagnostic reading inventories or assessments such as the Qualitative Reading Inventor; 
(QJ3J), Basic ReJding Inventorv' (BRl), cloze tests, informal reading inventories of 
comprehension, and running records of reading progress; 

7. The Student Profile; 

8. Writing s2.IT1ples and ongoing records ofwnting progress; ~d 

9. Classroom teacher's professional judgment 0 f a student's reading, wn ting, speaking, and 
l.U1derstanding skills based on student \vork samples or classroom obsenration during 
identified instructional situations. 

Assessments like those listed in 1,3) 7, 8, and 9 above are alwa.ys considered, while the other 
measures are examples of additional materials that may be helpful in assessing progress and 
readiness for reclassificJ.tion. In no event is a student who. scores 1,2, or 3 on the LAS 
denied the opportunity to receive Program services. 
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eacn sLUaent s progress ana acmal student work IS mamtamed and made available to parents 
and staff. This record is used to determine transition points to instructioI! !:...1at provides fewer 
supports for English language comprehension and to the mainstream English language 
instructional program. 

B. At intervals no longer than nin!,! weeks, parents are informed in writing of each student's 
progress toward becoming English proficient. 

"\;1 
Program Staffing 

A. Program specialists are teachers or administrators who are supervised by and accountable to 
the Department of English Language Acquisition and are responsible for oversight and 
coordination of the Program in high schools. Program specialists perfonn the following 
duties: 

1. Coach and mentor teachers working with English lang-uage learners, demonstrating 
appropriate lessons and strategies as needed; 

2. Manage the Program's assessment system in each school; 

3. Serve as a resource for the Instructional Services Advisory Team (ISAT); 

4. Help the school select and purchase quality materials; and 

5. Monitor explanations of the Program provided to parents and parent requests regarding 
Program services. 

\ 

B. In selecting staff for such supplemental teacher positions as the librarian, counselor, and 
student advisor, consideration will be given to hiring qualified staff persons who are 
proficient in one of the languages spoken by English language learners at the school. 

C. For every 15 English language learners who spea..4: the same lailguage, wJ:Jch is a language 
other than Spanish, in a school where Program services are provided for English language 
,learners, six hours of assistance per day by paraprofessionals who speak that language is 
provided to tutor students and help them in class. A ma..ximum of 24 hours per day of such 
assistance is provided in each school for a given language group. Implementation of this 
provision is dependent on the availability of qualified applicants. 

f 

D. To the extent practicabie, whenever there are 48 or more Spanish speaking, English language 
learners in a school and services are provided in that school for English langrJ.age learners, 
three hours per day of assistance by par:J.professionals who spe2J: this language are provided 
to tutor students and help them in class. For each additional 16 Spanish language, English 
language learners in a school, an addi[ional hour of paraprofessional assistance is provided. 
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met: 

1. The teachers serle the English language learners for whom the paraprofessional hours 
were allocated. 

2. The core subject area teachers are proficient in the language spoken by the English 
language learners that they serle. 

3. The overall resources to serle English lang'..Jage learners are not otherwise diminished; 
and 

4. The planned use of the converted paraprofessional hours is approved by the Department 
of English Language Acquisition. 

VII 
Curriculum 

The curriculum for English language learners will be the same as that used for the mainstream 
English language instmcrional program. Appropriate instructional strategies are used to make 
the cumculwn accessible. 
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Parental Oversight 

I 
English Language Acquisition Program 

Parent Advisory Committees 

A. Each school providing services to 20 or more English language learners has a parent 
advisory committee (formerly called the Bilingual Parent Advisory Committee) chosen by 
the parents of these students. As an alternative, a subcommittee of an existing school site 
committee may be established to serve this purpose. 

B. The purpose of the committee is to listen to the concerns of parents regarding the Program 
and review the implementation of the Program. 

C. It is expressly understood that the district discharges its obligation under this provision if it 
makes a good faith effort to implement it. . 

II 
English Langu3.ge Acquisition Program 

Districtwide Advisory Committee 

A. A districrwide advisory committee will be established. The committee is reconstituted e3.ch 
year. The committee includes a parem representative from each school where serv'ices for 20 
or more English language learners are provided. The parent representative must have a child 
in the Program. The representatives, chosen by the parents, choose a chairperson. 

B. The committee set forth herein meets at leas.t once every month during the school year. 
Translators are made available to facilitate cOlTl..mirtee meetings aIld [0 assist with the 
development of req uired reports. 

C. IThe districtwide advisory committee includes the following among its responsibilities: 

1. Review and comment on annual reports provided to the Board of Education as described 
in Section II of Chapter 12; 

2. Review and comment on student assessment results available for each school; 

3. Provide input about the district's efforts to increase parental involvement in activities 
sponsored by the Program and the plan to ;:'fovide an annual training program for parents 
regarding their rights and responsibilities in connecti.on with this Program; 
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Identified in Section I of this chapter; 

5. Provide an opportunity for parents to discuss concerns about the Program; and 

6. Report at least once annually on their activities to the Board of Education. 

III 
Parent Training 

The district provides training to parents regarding their rights and responsibilities as provided for 
in this Program. 

English Language Acquisition Program 
a:\lep tn.doc 

47 



Accountability 

I 
Program Implementation 

To support the effective implementation of the Program, the district does the following: 

A. Infonns principals and CDMs of the provisions in this Program and their responsibility and 
accountability to implement them; 

B. Assigns a staff person from the Department of English Language Acquisition to each 
Instructional Services Advisory Team; this person helps ensure that schools have effective 
teams that can meet the responsibilities set forth in Section B of Chapter 6; 

C. Develops standards for the types of books and materials that should be available in schools; 
for a school 'that does not meet these standards develops an improvemem pla.11 in coordination 
with the Department of Elementary or Secondary Education; 

D. Reviews annually the effectiveness of all training/skill development programs provided; 
these evaluations are based, in part, on objective evidence provided by participants and 
others; 

E. Monitors staff assigned to the Prograrn at each school to ensure that assignments are 
consistent with this Program; 

F. Reviev,:s periodically the services being provided to all English langu.age learners to ~nsure 
that all eligible students who wish to participate are being sen/ed in accordance with the 
guidelines 0 f this Program; 

G. Monitors the progress of English language learners in accordance with established 
procedures. 

H. Identifies individual students who do not make expected progress and reviews for 
appropriateness the services provided to them; changes are made as needed; 

1. Includes in the principal appraisal process a m,easure of the extent to which effective services 
for English language learners are provided consistent '.\lith this Program; and 

J. Identifies staff members who are responsible for each of the following: 

1. Recruiting teachers; 

2. Develo'ping aild implementing the 150 hour training program; 
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4. Implementing the English Language Acquisition Program. entry and exit procedures in 
accordance with this Program; 

S. Implementing the instructional model described in this Program; 

6. Monitoring the curricula taught in English Language Acquisition Program. classrooms; 
and 

7. Preparing annual reports to the Board 6fEducation. 

II 
Reporting 

A. A report to the Board of Education will be presented by December 15th of each school year 
that provides the following: 

1. Student demographic information, including the number of English language learners in 
the district, their grade levels, and the languages spoken; 

2. The number of English lang-uage learners receiving special education services; 

3. Program. services provided to each student and the relationship of such services to LAS 
scores and student achievement; and 

4. Teachers assigned to the Program and their qualifications. 

B. A report to the Board of Education will be presented by October 1st of each year that 
describes Program. implementation for the previous school year including the following: 

1. Personnel infonnation, including the recruiting plan and hiring information; 

2. The ISO-hour training program and information about participation; 

3. Entry and exit procedures and the number of students exited from the program; 

4. The number of parents requesting that Engfish Language Acquisition Program services 
not be provided to their children; 

5. Program services provided to each student and the relationship of such services to LAS 
scores and srudent achievement; 

6. The curriculum provided to English language learners and the extent to which this 
curriculum is comparable to that provided to other district students. 
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district content standards; 

8. Standards for books and materials that are to be provided in each Program classroom and 
the availability of such books and materials; 

9. The number of monitored students who were reclassified as English language learners; 
and 

10. The Program's effectiveness, including evidence of students' progress in acquiring 
English and levels of student achievement. 

III 
Review Procedures 

A. Whenever parents believe that their child or children are not being served in accordance with 
the tenns of this Program, the following procedures are used: 

1. The parents discuss the concerns with .the principal of the school and attempt to reach 
satisfactory resolution; and 

2. If a satisfactory resolution is not reached with the principal, the parents may ask the 
Department of English Language Acquisition to investigate whether or not the terms of 
this program are being implemented as it relates to the sen'ices provided to the student. 
The Depa.,.1:ment of English Language Acquisition responds orally and in writing to the 
parents. 

B. If parents wish that the situation befurther reviewed, they may request that the matter be 
referred to the appropriate assistant superintendent. 

IV 
Student Progress 

A. Student progress toward achieving the district's curricular goals is measured in a variety of 
ways including, but not limited to, the following: 

1. Classroom assessments in e:J.ch classroom on an ongoing basis; 

J Classroom obser.:ation of student performance; 

3. Analyses ohvritten classroom work; 

4.' Performance on fall and spring norm-referenced tests; 
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J. Mid-year tests of progress in reading; 

6. Fall and spring writing sample results; and 

7. Results 0 f the Co lorado State Assessment Program. 

B. Parents receive information about student performance on a regular basis through report 
cards, conferences with teachers, and the results of district assessments. 

C. The district monitors progress in schools and classrooms, and makes changes as appropriate 
to support high student achievement. 
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CHAPTER 13 

Considerations Related to Special Education for 
English Language Learners 

District procedures related to the education of children with disabilities are modified to ensure 
that they are appropriate for English !angu.age learners. Modifications are described in the 
sections that fa !low and are included in forms, documents, and manuals related to. special 
education. 

I 
Student Proficiency in English and Other Languages 

A. Prior to or upon referral for evaluation, testing, or placement in special education, the 
following information is available for an English language learner, . if appropriate: 

1. Information from objective assessments of proficiency in English completed within the 
past year; and 

2. lnformation from objective assessments of proficiency in the student's' primary Ia..Tlguage 
completed within the past year. 

B. \Vhere information identified in Section I-A of this chapter is not provided, the reasons will 
be noted in writing and maintained along with other records. 

C. \Vberever pr:1cticable, an English language learner will be evaluated in a language in which 
he or she is proficient by' a qualified evaluator who is proficient in language. 

D. Written eV2.luations include the following information, if applicable: 

1. An analysis of the effect of proficiency in English and other languages on the student's 
learning; 

2. Modifications to test procedures, including the use of translators or interpreters, and [heir 
possible impact on the results obtained; and 

3. An analysis of the test results in relationship to the student's language proficiency. 

E. The process for identifying English language lem1ers \'/ho are disabled is outlined in 
Attachments 6 and 7. 

English Language ;i.cquisinon Progr:un 
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informed Consent 

A. Notices, consent forms, and other documents provided to parents will be translated into the 
language preferred for home-school communication, if such language is spoken by 100 or 
more district students. Information will be provided in other languages to the extent 
practicab Ie. 

B. Where the language preferred for home-school communication is spoken by fewer than 100 
district students, doclL.'TIentation will be maintained regarding the mode of commu11ication 
wiLl-} the parents and the efforts made to communicate in the desired language. 

III 
Services 

A. Special education procedures include a statement that English language learners may 
concurrently receive special education services and transitional native langu.age Instruction, 
supported English content instruction, orother services provided to English language 
learners. 

B. Special education teachers are trained in ESL and supported English CO!1tenl instmc!ion 
methodologies, which is consistent with the goal of the English Lan5'.-iage Acquisition 
Program. 

C. To the extent practicabie, staff are assigned who speak the language of the smdents they 
serve. 

English Lmguage Acquisition Program 
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Attachment 2 

Attachment 3 

Attachment 4 

Attachment 5 

Attachment 6 

Attachment 7 

Attachments 

The Student Profile 

Classification as .an English Language Leamer: Illustrations 

Exiting the Program: Illustrations 

Teacher Recruitment Plan 

Projected Enrollment and Services-1998-1999 

Procedures for Identifying Appropriate Special Education and English 
Language Acquisition Program Sel'lices-Severe/Profound 

Procedures for Identifying Appropriate Special Education and English 
Language Acquisition Program Services-Mild/Moderate 
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Attachment 1 
DENVER PUBLIC SCHOOLS 

Department of English Language Acquisition 

Student Profile 

The development of an instructional plan for an English language learner is based on the results of thoughtful 
assessment of varied factors affecting educational success, including'the student's socio-cultural characteristics, 
English language development, and historical record of educational information. 

As a basis for analyzing educational progress, the DenverPublic Schools has developed the Student Profile 
which includes the following components: 

• Student Data 
• Cultural Development 
• Socio-cultural Development 
• English Language Development 

Teachers consider where a student begins in the developmental process as well as current performance. The 
Student Profile is a means to assess and monitor progress, and to make appropriate plans for the student's 
educational development. Classroom teachers and other support staff will use the Student Profile along with 

, objective test results to determine whether a student is transitioned from one level of instruction to another, 

Srudent Profile: 



DENVER PUBLfC SCHOOLS 

Department of English Language Acquisition 

Student Data 

The Student Data component provides a summary of information maintained in the district's data base about the 
studenl This includes mobility history, ITBS and La Pueba results, US scores, English Language Acquisition 
Program services, course grades for secondary students, special education services, and Title 1 servlCes. 
Consideration is being given to expanding the Student Data component for elementary students to include the 
amount of instruction in Spanish., sheltered English, English language development, and rn.ainstrearn English. 
The Student Data component provides invaluable inform.ation in monitoring progress and identifying 
appropriate services. This component"5hould be updated annually. 
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-DENVER PUBLrC SCHOOLS 

Department of English Language Acquisition_ 

Cultural Impact 

A student who enters a school system in the Ullited States often brings cultural nonns and values that may differ 
from the mainstream. These differences may impact the way the student interacts with others and behaves in the 
classroom. The Cultural Impact.component of the Student Profile can be used to identify norms/values that 
may impact student behavior. However, it is important to keep in mind that a student's behavior may be 
h"ldicative of personal style and not necessarily a cultlllal norm/value. 

The Cultural Impact component lists five cultural norms/values. The purpose of this component is to identify 
cultural behaviors that may be misinterpreted and may prevent the student from benefiting from ilbLructiori. and 
a successful school experience. Teachers indicate the extent to which the behaviors are: . 

• Present 

• Sometimes present 

• Not present 

• Not observed 

Teachers should observe students in multiple settings to determine the extent to which behaviors are cOIlSistenr 
or incoIlSistent in different physical, social, and academic environments~ 

In order to complete the Culturd Impact component, the teacher should: 

• Observe the student in several settings; 

• Note the duration of the behavior; 

• Note the conteX1 in which the behavior is observed; 

.. Identify if the behavior is influenced by a cultural value/norm; and 

• Note the eXlen! the behavior is consistent or inconsistent in physical, social, aDd academic 
~nvlrorunents. 



DENVER PUDLICSCHOOLS 

Department of English Langunge Acquisition 

CII/tura/Impact 

:nt NClme: lDII: ____ _ Date of Birth: _____ _ 

C-;:-o lI·e ull u r.1 50m<llmCJ 

Nor rn Y\'ld \J C I ImpHI on rleh.vlor Prnenl PreHnl 1'101 PreHnl NolObltrvrd 

CI lor aUlhorit)· MAy rClul1 in marc formal rciAlionlhlp; 
can inhibil rappon 

hJ11 on group or May mea11 individuall do nol 
dual .cknowledge Lheir IlrcngLhl, 

contributlonl; Hudcnt may be mlJrc.d or 
IUlumcd 10 I.ck confidence 

.r Ihame or loss o( (aec 1\.1ay be /cSI wdling to lake rllks, learn 
from millakcl 

contexlu.I, ICII din:cl May result In mllcommunlcbllon, 
lInic ftlion unc/car expcclnlionl; lack o( In(ormallon 

~il on h8nmony; May nOllell when Ihere il a problem; nol 
IIlCC of conniel lUrfacing lllllel 

01: Grade: Date: ----------------------------- ---- ------

her's Name: 

nl Profile 
\anach I .doc 
I J, 1998 

Years/Semester In Program: yrs. ____ _ 
Scm. ----

Commrnl 



bENVER PUBLIC SCHOOLS 

Department of English Language Acquisition 

Sodo-cuftural Development 

The Socio-<;ultural Development component may be used to identify factors that·may influence 
academic and linguistic development from a Socio-<;ultural perspective. Teachers and other 
educators can use the component as a guide v.-nen monitoring English language lC3ffiers by 
assessing the factors that are particular to a student and hislher background. 

The Socio-<;ulturaI Development component lists factors that should be corisider~ for English 
languag~ learners. A child who falls mainly at one end of the scale v.ri.1l need different services 
than the child who falls primarily at the other end. Thus, a teacher can also use this component 
to develop specific guidelines and teaching strategies to facilitate continued academic 
adv311cemenL 

The teacher should observe the srudent in multiple settin.gs to determine the extent to which the 
behaviors are consistent or inconsistent in different physical, social, and academic environmenLS. 



DENVER PUBLIC SCHOOLS 

Depnrtment of English Lnngungc Acquisition 

Socio-clIlfliral Development 

len t Name: ____________ _ 1011: Date of Binh: -------------

-'-!!.L!lion /eyel Appears confused with Beginning knowledge of Intermediate knowledge of Genernlly understand, 
mainstream culture mainstreom culture mainstream culture mal nstream cu I ture, 

:oorn bchoviors Relicent in classroom Tnkes minimum risks in Willing to take some risks, Beginning to take more 
and/or \Vllh peers closs needs little encouragement risk" may need little 

encouragement 
-icniinl bnckground Lnck of opportunilY for Few nClivilies oUlside of Some outside experiences Seyeral experiences With 
_~ cl_us~.?()r!} _____ experienlial leorning Ihe home wllh litlk vuriet)' vnrlety 
~~Ll.i!!l!'.u~r.s Speaks only wilh peers in Dominnni speaker of Fundamenlal commnnd of Higher levclunderstanding 

languoge other Ihon langunge olher Ihnn English skills, occl\slonolly of English language, 
English; only inlerncls English, survlval/emergenl Inleracls with mninslrcom generally Inleracts with 
With peers of snme English, readily interacts peers mainstreom peers 
language groups wilh peers of same 

languoge group, limited 
interaction with 
mainstream ecus 

~Dll No previous schooling Limited schOOling, Interrupted schooling, Mostly continuous 
steney in schooling, sporadic ollenciance regular allenciance schooling, regular 
nnce pnllern allendancc 

~n lilnglli!B.~ Received inslruclion Received instruction Received instructions Generuliy received 
ction primarily in Ihe student's primarily in Ihe siudents inconsistently in Iwo instruction In two 

second lilngllnge second Innguage with longunges languages Rccordlng to 
some nntive Innguage program model 
suppon 

=nded Que!llOnL 
~ow long h!'l...1 the srudcnl been In the United Slalcs? Entry dOle 

low tong and 10 "hal e,lenl hll! the siudeni been exposed to an Engtish-speaking en,:jronrnenl in the home and the communifY? 
Vh.1 type or lchooting 11" the !ludenl experienced? - ----

:;01: 

cher's Name: 

ent Prortlc 
p\anllch I .doc 

I J, 1998 

Grade: Date: --------

Ycars/Scmeslcr In Program: yrs. ___ _ 
Scm. ----

6 

Dully Intefllct, with 
mainstream peersj 
understand, and 
participates In mainstream 
culture, 
Internct, fully with peers: 
willing cla.'ll participant 

Frequent experiences wilh 
great vMle!y 
Comprehensive usc of 
English, able 10 Inler1lci 
fully with mainstream 
culturnl peers, can function 
In monolingual clllSsroom 

Continuous schooling, 
conslslent allendancc 

Consistent Iy rece I vtd 
Instrucllon In two 
languages according to 
program model 



DENVER PUBLIC SCHOOLS 

Department of Engtisb Language Acquisition 

English Language Development 

English language learners enter our school system '.'Iith different levels of English proficiency 
and advancetbrough the stages of English language acquisition at varying rates. The purpDse of 
the English Language Development cornpcment is to monitor a student's progression through the 
stages of language acquisition in the ar~ of speaking, understanding, reading, and Writing 

":. English.· Teachers C3.ll document English language learners' progression in the four areas from 
the date they enter the EngLish Language Acquisition Program until the ex.it date when these 
services .are no longer necessary. 

nus CDmponent of the Student Profile lists the levels of language acquisition: beginning, 
intermediate, and advanced. It also lists the stages of language acquisition: pre-production., 
early production., speech emergent, intermediate, and advanced. Several indicators are listed 
under each st..age that identify a student's proficiency in each area. Each indicator should be . 
applied to the appropriate grade level skill. A student may demonstrate several behaviors under 
tv,'o or more stages simult2neously and may progress at varying rates among Ll-te four ar~. For· 
example, the student may be at the speech-eme:rgent stage in understanding while at the early
production stage in spe"'king. Based on this assessment, teachers can develop a plan to facilitate: 
continuous advancement. 



Student Name: 

DENVER PUBLIC SCHOOLS 
Depar-tment of English Language Acquisition 

English Language Development 

Understanding 

_______________ IOU: Date of Birth: ____ _ 

Directions: Check the box C!I that mos represents the student's behaVior. 

LEVELS 

• follows oral directions that 
are supported by a visual 
cue and require physical 
response such as: moving, 
pOinting, choosing, 
matclling, lislening, anel 
correclly using 
manlpulatives 

• acknowledges and uses 
simple social language: 
grec"tings, yes/no, etc. 

• listens atlentively to simple 
slories with illustrations 
and actions, chants, and 
songs 

• responds appropriately to 
survival messages 

School: 

Teacher Name: ____ _ 

• performs classroom 
routines 

• pays al1enlion to speakers 
in small group situalions 

• pays at1enlion to short, 
high-interest audio-visual 
materials 

• follows simple directions 
related 10 Ihe immediate 
situation 

• comprehends simple 
statements related to tile 
immediate situation 

• demonstrates 
understanding through 
drawings, drama, 
pantomime 

• uses an age/grade 
appropriate social 
vocabulary 

• tunes out distractions and 
attends in small group 
settings 

• uses academic vocabulary 
presenteel experienlially 

• distinguishes between true 
and untrue statements 
about experience 

Grade: 

• comprehends academic 
vocabulary presented 
experientially 

• listens for main and 
subordinate ideas 

• initiates and participates in 
an oral discussion of 
previously covered content 

• distinguishes statements 
of fact from statements of 
opinions 

Dale: 

Years/Seme'sler in Program: Years 

Semester 

....... 
:0 

• interprets/comprehends all 
classroom discussions in 
all settings and situations 

• uses figurative language 

• draws inferences 

• recognizes idiomatic 
expressions 

• recognizes other language 
subtleties such as hUlTlor 
and sarcasrn 



Student Name: 

0' Irec Ions: CI lec k h t e )ox 

LEVELS ~ 
· communicates with 

gestures to indicate 
immediate needs 

· responds with one word to· 
questions of immediate 
need 

· uses non-verbal 
responses 

School: 

Teacller Name: 

DENVER PUBLIC SCHOOLS 
Department of Englisll Language Acquisition 

English Language Development 

Speaking 

_______________ 10#: ________ Date of Birth: ____ _ 

@h t at most represents t h d t' b I e stu _ en s e laVlor, 
···c.··· ... 

0 0 ":"':':~ ":':"'0 <,j, .. 
" '" .... 5 ,.. .' 

.. i."", 

· expresses baSIC personal · retells a simple story read · contrit)utes own · uses correct grammar 
needs aloud in shori sequential knowledge 10 small group consistently 

sentences wilh some academic discussions · names, lists, labels, assistance · uses previously learned 
categorizes · uses comprehensible vocabulary in new 

· describes, defines, intonation, rate, and situations correctly · responds witt) one or two explains, recalls phrasing 
words · maintains conversations of 

· makes oral grammar · uses more specific increasing length and topic · uses ritual greetings, mistakes which do not vocabulary variety 
expressions interfere witt) intended 

meaning · maintains narratives of · can vary level of formality · attempts to communicate 
despite errors in grammar 

increasing length/ according to demands of 

· follows and understands complexity social or academic 
amI/or vocabulary sufficient language to interactions 

engage in conversation · shows increasing control · actively participates in 
wilh another person of grammar · contributes knowledge, 

choral speaking activities 
ideas, and opinions in 

i.e.: predictable stories, · participates in activities large group academic 
chants, songs, poems, etc. through pantomimes, discussions 

dramatizations, skits, etc. 
uses language subtteties • 

Grade: Date: 

Years/Semester in Program: Years 

Semester 



DENVER PUBLIC SCHOOLS 
Department of English Language Acquisition 

Eng/ish Language Development 

Writing 

Student Name: ____________________ 10#: Date of Birth: ____ _ 

Directions: Check the box [ff that most represents the student's behavior. 
. , "'":':<" .. > ." d 

LEVELS (2J .. 0 0' T~' ,'221< .. :: ", .. '," 
C 

.•... : ... ::: " 

· controls L-R directionality when · begins to take risks and attempts · attempts to spell and write ideas · generates own ideas/topics to write 
writing to spell and write ideas unassisted unassisted and with confidence about 

· reads back simple hone messages · intended message can be read by · uses a variety of spelling strategies · uses conventiona,l grade-
and corresponcience others and resources for unknown words appropriate spelling and 

shows awareness 01 sound/symbol uses more conventional spelling begins to understand the need to 
punctuation consistently · · · 

relationship when writing high frequency words revise first attempt · can self-edit consistenily 

· labels own (Jrawings will1 · combines words, phmses, and · begins to expand vocabulary · uses feedback to revise/edit writing 
assistance simple sentences to write about 

experiences · uses proper language · uses a variety of grade-appropriate 

· (primary) scribbles messages (i.e. subject verb agreement) sentence st ructures 

· writes simple phrases about group 
activity or. shared story with · writes with audience in mind with · incorporates grade or near grade-

assistance some assistance appropriate expanded vocabulary 
in own writing 

· begins to write with audience in 
mind · uses powerful language 

(strong verbs, specific nouns) 

• uses writers' techniques 
(interesting leads, closures) 

· writes with the audience in mind, 
frequently 

Se11001: Grade: Date: 

Teacher Name: Years/Semester in Program: Years 

Semester 



Sludenl Name: 

DENVER PUBLIC SCHOOLS 
Department of English Language Acquisition 

English Language Development 

Reading 

10#: Date of Birth: ____ _ 

Direcllons: Check the box C!J tha mos represen s the s uc ent's behavior. 

LEVELS 

• knows: 

.. letters/sounds 

.. concepts about prinl 

.. IronUback 
.. top/bottom 
.. leli/right 
_. voice print match 
.. some punctuation 

• interprels pictures 

• uses background knowledge, lilies, 
and pictures 10 predict 

can relell "gist" of story 

• reaels familiar level 4 test with 90% 
accuracy 

Sctlool: 

Teacher Name: 

• predicts, sell-monitors, and confirms 
or disconfirms 

• cross-checks and sell corrects 

• uses syllables and larger word 
chunks to decode 

• can actively read for meaning 

• can explain sense and sequence of 
story 

• identifies elements of a story tJlat are 
realisticll anciful 

• can retell slory including important 
details 

• reads familiar text with appropriate 
phrasing after teacher models 

• uses meaning, syntax, ane! 
graphophonics 10 read level 12 text 
with 90% accuracy 

• takes risks 

• uses a variety of strategies for 
clarifying text: i.e. rcreaets, reads on 
and comes back, lIses familiar word 
chunks, etc. 

• can read between the lines, makes 
inferences 

• can identify story elements 

• uses comprehension strategies such 
as: 

.. predicting 

.. questioning 

.. Visualizing 

.. making connections 

.. synthesizing 

.. summarizing 

• reads familiar texl wilh some 
phrasing and expression 

• uses meaning syntax and 
grapilophonics to read level 20+ text 
wil11 90% accuracy 

Gracie: ____ . __ Date: 

Years/Semester in Program: Years 

Semester 

• reads fluently with a lot of expression 

• uses a variety of strategies to self
correct errors Illat intedere with 
meaning 

• student can answer inference 
questions by referring to the text 

• chooses reading materials 
representing a variety 01 genres and 
writing styles 

• uses multiple strategies for 
comprehending text automatically 

• (elementary) reads unseen text at a 
tevel within half a year below grade 
levef or above with 90% accuracy 

• (secondary) reads unseen text at a 
level within 1-2 years below grade 
levet or above with 90 % accuracy 

• controls the two phonetic systems of 
L 1 and L2 and uses each 
appropriately 
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Classification as an English Language Learner 

Students Answering Yes to the First Question 

ILLUSTRATIONS 

Student 8 
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Student oA11 
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Classification as an English Language Learner 

Students Answering No to the First Question and Yes to the Second Question 
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Goal 

DE!'IrvER PUBLIC SCHOOLS 
INTERDEPARTMENTAL COMM:UNICATION 

Department of Educational Services 

Proposed English Language Acquisition Program 
Teacher Recruitment Plan 

1998-1999 

Attachment 4 

The overall goal of the Teacher Recruitment Plan is to ensure that there will be a 
sufficient nwnber of qualified English Language Acquisition Program teachers for every 
school. 

General Strategies 

1. Organize the Human Resources Department to support effective teacher recruiting 
efforts by designating Tony Vigil to coordinate all Englisb Language Acquisition 
recruiting. 

2. Send tea.rns of trained principals arid administrators who can "sell" the Denver Public 
Schools to recruit teachers. For recruiting Spanish speaking teachers, send principals 
and administrators who are fluent in Spari.ish. (See Attachment A.) 

3. Offer teaching contracts immediately after interviewing acceptable candidates. 

4. Assess Spanish language skills at or near the time of the interview to ensure that 
potential staff meet district qualifications, 

5. Review recruiting strategies of other Colorado front range districts and other large 
school disLrlcts that serve large populations of English language learners to ensure 
Denver's competitive adv<lJ1tage. 



English Language Acquisition Program ParaprofessionalJTeacher Training 
Program 

Continue to offer paraprofessionals the opportunit"j to complete the requirements for 
teacher certification through a cooperative arrangement with Metropolitan State College 
and Community College of Denver. 

International Teacher Recruitment 

Explore with international organizations like FEYDA the possibility of recruiting 
qualified English Language Acquisition Program teachers from other cOWltries. 

Adyertisements 

1. Advertise in newspapers in selected cities (Attachment 8) to make qualified 
individuals aware of the opportunities to teach in the Denver Public Schools. 

2. Advertise English Language Acquisition Program teacher needs in selected 
communi ty newspapers in Denver. (See Attachment B.) 

3. Send district employees information about English Language Acquisition Program 
teaching opportunities. 

Colleges and Universities 

In order to effectively utilize available resources, colleges and universities v,rill be 
a.5signed to a level, depending on the likelihood of recruiting teachers for the Denver 
Public Schools. (See Attachment C.) The four strategies that may be used are listed 
below. 

1. Send employment infoffilation and packets to the job placement offices of selected 
colleges and universities. 

2. Visit staff and professors at selected colleges and universities. 

3. Participate in job fairs at selected colleges and universities. 

4. Solicit opportunities to speak. to students in selected colleges and universities about 
job opportunities in the district. 

Student Teachers 

Recruit and otTer contracts to student te:J.chers who are qualified to fill English Language 
Acquisition Progra..rn vacJ.ncies. 



Internet 

Post English L<L.'1guage Acquisition Program teacher vacancies on the Internet. 

Job Fair 

Host ajob ·fair to make community members aware of district teacher and 
paraprofessional employment opportunities. 

Conferences 

Establish recruiting booths at identified conferences. (See Attachment D.) 



A IT ACHt·iENT A 

DENVER PUBLIC SCHOOLS 
Department of Human Resources 

Recruiter Training 

Agenda 

Welcome, Purpose, Goals and Objectives 

Review of Derrver Public School Recruitment Plan 

Review of Recruiter Handbook 

Strategies 

*' Procedures 

.. Timelines 

EEOC Guidance on Preemployment Inquiries 

Colorado Licensure Specifications 

English Language Acquisition Specifications 

Recruiter Sign-up - Making a Commitment 

Discussion and QuestiortS 

Dr. Johnny Lydia. Chief Personnel Officer, 
Human Resources 

Dr. Torry Vigil, Manager, English Language 
Acquisition, Human Resources 

Roslyn Undenvood-Dee, Afanager, 
Secondary Certificated Personnel, Human 
Resources 

Carol Ruckel, Manager, Staff DfNe!opment, 
Human Resources 

Torry Vigil, Manager, English Language 
Acquisition, Human Resources 

Roslyn Underwood-Dee, Manager, 
Secondary Certificated Personnel, Human 
Resources 



Denver Public Schools 
Department of Human R(".5ollr""...e5 

Recruiter Information Sheet 

Nrune. __________________________________ _ 

Schoo 1. __________________________ ___ 

Position __________________________________ __ 

Telephone ________________ _ 

I. Have you been a recruiter for the District in the past five (5) years? 

If yes, please list the cities or colleges/universities you have visited: 

City/Col!et:eJUniversitv 

Attachment A 

Page two 

yes ___ . _ no 

2. Please check the following that apply. In addition to my present position, I have experience in the 
following areas: 

Business Education 

Industrial Technology 
Library Media 

Speech Language 
OT/PT 
Social Work 

English Language 
Acquisition 

Special Education 
SeCDndary Education 

Elementary Education 
Science 

Math 

3. Check the following that apply: 

Do you have bilingual skills? Yes No 
Lmgua gee s )-,-__________________________ _ 

Competency Level: Minimal __ Fair __ Fluent __ 
Do you have a bilingual endorsement? Yes ___ No __ 
Have you passed the Spanish Language Proficiency test? Yes __ No 



Attachment A 

Page three 

4. Please check the following that apply: 

I am willing to recruit in state 
I am willing to recruit out-of-state 
I am willing to recruit in state and out-of-state 

5. r consider myself: 

an experienced recruiter (I have attended 5 or more recruitment fairs) 
an inexperienced recruiter (I have attended less than 5 recruitment fairs) 



ADVERTISEIY1ENTS 

Targeted Cities 

Arizona 
Phoenix 

California 
Fresno 
Los Angeles 
San Diego 

Colorado 
Denver 

Florida 
Tallahassee 

New Mexico 
Albuquerque 
Las Cruces 

Texas 
Abilene 
Austin 
EI Paso 
Houston 
San l!l...ntOruO 

Community Newspapers in Denver 

El Semanario 
La Voz 

Attachment B 



Attachment C 

COLLEGES AND UNIVERSITIES 

Level I 
• Send packet to universities 

(packet includes information about DPS and ELA program, CDE licensure 
information, application and description of teacher support system - mentoring). 

Level IT 
• Send packet to placement offices 
• Call or visit staff and professors of university/college 

Level ill 
o Send packet to placement offices 
• Visit staff and professors of university/college 
• Present programs to students 

Levelrv 
• Send packet to placement offices 
• Visit staff and professors of university/college 
• Present programs to university/college staff 
• Participate in Job Fair 



SELECTED COLLEGES AND UNIVERSITIES 

Arizona 

Attachment C 
Page 2 

Grand Canyon University - Phoenix (Bilingual and ESL program), Level III 

California 
Biola - La Meridia (BillBicultural), Level II 
California Lutheran University - Thousand Oaks (ESL), Level II 
California State University - Carson Dominquez Hills (BillBicultural), Level II 
California State University - Fullerton (ESL), Level II 
California State University - Stanislaus Terlock (BillBicultural), Level III 
Fresno Pacific College - Fresno (BillBicultural), Level III 

Colorado 
Metropolitan State University(bilingual), Level IV 
University of Northern Colorado (bilingual), Level IV 
University of Colorado at Denver (Master's Program in Bilingual Ed), Level IV 
University of Southern Colorado (bilingual), Level IV 
Regis University (bilingual), Level IV 
Adams State College - Alamosa (BillBicultural), Level IV 

Florida 
Florida State University - Tallahassee (BillBicultural), Level III 

New Mexico 
Eastern New Mexico - Potales (ESL), Level III 
New Mexico Highlands - Las Vegas (BillBicultural), Level IV 
Ne\v Mexico State -Las Cruces (BillBicultural), Level IV 
University of New Mexico - Albuquerque (BilllBiculturaIJESL), Level IV 

Texas 
University of Texas - E1 Paso CUTEP), Level IV 
Hardin-Simmons University - Abilene (BillBicultural), Level III 
McMurray University - Abilene (BillBicultural), Level III 
Houston Baptist University (Bi1'Bicultural), Level II 
University of Houston (Downtown) (BillBicultural), Level II 
Our Lady of the Lake University - San Antonio (BillBicultural), Level III 
Saint Edwards - Austin (BillBicultural), Level III 
Southwest Texas State University - San Marcos (BillBicultural), Level [I 
Texas A&M Intemational- Laredo (BillBicultural), Level II 
Texas A&M - College Station (BillBicultural), Level II 
Texas A&M - Kingsville (BillBicultural); Level II 
Texas Wesleyan - Ft. Worth (BillBicultural), Level II 
University of Texas - San Antonio (BillBicultural), Level IV 



Attachment D 

CONFERENCES 

Colorado Association for Bilingual Education (CARE), Denver, October 1998. 

National .A.ssociation for Bilingual Education (NARE), Denver, January 26-28, 1999. 
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Attachment 6 

DENVER PUBLIC SCHOOLS 

PROCEDURES FOR IDENTIFYING APPROPRlA TE 
SPECIAL EDUCATION AND ENGLISH LANGUAGE ACQUISITION 

PROGRAM SERVICES 

SeverelProfound Self-Contained 

1. A child enters school and the parent has answered "yes" to the first or second 
question of the Home Language Questionnaire. 

2. The child's skills in English and the other language are assessed using the Language 
Assessment Scale or as otherwise appropriate. 

3. A concern is noted regarding a possible disability. 

4. The Permission to Evaluate form is provided to the parents or guardian in the 
parents' native language or the fonn is appropriately translated. 

5. A detennination is made regarding evaluations which can be completed by the 
School Staffing Team. 

6. A referral is made to the Multi-lingual Assessment Services Team (MAST) to 
complete all other necessary evaluations. Members of this team are proficient in 
Spanish. The team includes the following professional staff: 

• Special Educators 
• School psychologists 
• Speech/language specialists 

• Social worker 

• Nurse 
• Family liaison 

.7. An IEP meeting is held. A member of the ISA Team serves as a member of the IEP 
Team. Parents are provided with an interpreter so that they may fully participate in 
the decision-making process. 

8. The rEP contains documentation of: 

• The student's current Language Assessmen! Scale scores; 
• The actual language(s) in which the assessments were conducted; 
• Modifications, if any, of standard assessment procedures; 
• Qualifications of individuals completing assessments; 
• Objective test results; and 
• The impact of language on the interpretation of the data. 



9. A decision is made by the IEP team, which includes the parents, regarding whether 
the child meets the federal and state criteria to be identified as disabled. The IEP 
team ensmes that the fact that the student's first spoken language is not English 
and/or that a language other than English, which is regularly used by the student's 
parents or guardian is not- determinative of this decision. 

10. The student's special eduCation program services, the extent and setting of which 
have been determined by the IEP team, will be provided by teaching staffwho have 
been trained in ESL methodology and sheltered English techniques. To the extent 
practicable, staff who speak. the language of the student will be provided. 

11-. The English Language Acquisition Program servic~s are determined by the IEP 
team. 



Attachment 7 

DENVER PUBLIC SCHOOLS 

PROCEDURES FOR IDENTIFYING APPROPRIATE 
SPECIAL EDUCATION AND ENGLISH LANGUAGE ACQUISITION 

PROGRAM SERVICES 

MildJModerate - Resource or Itinerant 

1. A child enters school and the parent has answered "yes" to the first or second 
question of the Home Language Questionnaire. 

2. The child's skills in English and the other language are assessed using the Language 
Assessment Scale or as otherwise appropriate. 

3. English Language Acquisition Program services are determined in accordance with 
guidelines in this document. 

4. A concern is noted regarding a possible disability. Appropriate interventions are 
implemented. 

5. The Permi!)~sion to Evaluate form is provided to the parents or guardian in the 
parents' native language or the form is appropriately translated. 

6. A detem1ination is made regarding evaluations which can be completed by the 
School Staffing Team. 

7. A referral is made to the Multi-lingual Assessment Services Team (MAST) to 

complete all other necessary evalu:ltions. Members of this team are proficient in 
Spanish. The team includes the following professional staff: 

• Special Educators 
• School psychologists 
• Speech/language specialists 
• Social worker 

• Nurse 
• Family liaison 

8. An IEP meeting is held. A member of the ISA Team serves as a member of the IEP 
Tearn. Parents are provided with an interpreter so that they may fully participate in 
the decision-making process. 



9. The IEP contains documentation of: 

.. The student's current Language Assessment Scale scores; 

.. The actuallanguage(s) in which the assessments were conducted; 

.. Modifications, if any, of standard assessment procedures; 

.. Qualifications of individuals completing assessments; 

.. Objective test results; and 
• The impact of language on the interpretation of the data. 

10. A decision is made by the IEP team, which includes the parents, regarding whether 
the child meets the federal and state criteria to be identified as disabled. The IEP 
team ensures that the fact that the student's first spoken language is not English and 
lor that a language other than English is which is regularly used by the student's 
parents or guardian is not determinative of this decision. 

11. The student's special education program services, the extent and setting of which 
have been determined by the IEP team, will be provided by teaching staff who have 
been trained in ESL methodology and sheltered English techniques. To the extent 
practicable, staff who speak the language of the student will be provided. 

12. Services provided through the English Language Acquisition Program are . 
determined in accordance with the provisions of this document and as may be 
modified by the school staffing team. 



MONITORING 

Introduction 

The parties, having jointly dev5!l"oped an English Language Acquisition Program, agree 
that implementation of the use of the Student Profile within the Program vvill be piloted 
in the second semester of the 1998-1999 school. year with system-wide implementation 
scheduled to begin in the 1999-2000 school year. 

One component of the implementation process is the selection of an independent monitor 
to review and report on the status of implementation of the Program. While the monitor 
is responsible for reviewing and reporting on matters districtwide, the monitor will be 
expected to conduct a sufficient number of site visits and record reviews to enable 
reporting on the status of implementation and delivery of program services as well as 
identification of broad districtwide concerns. 

Monitoring Arc!ls 

The monitor. in cooperation with the parties, shall establish a plan and schedule for 
monitoring implementation and reporting on the following areas: 

1. Screening, assessment, classification, and placement of Eng!ish language learners., 
including special educ:ltion students; . 

2. Delivery of Program services in accordance with the Prob-:rram provisions and 
revie\ving student progress toward the acquisition of sufficient proficiency in English 
to meaningfully participate in supported English coment instruction or the 

. mainstream English language instructional program; 

3. Availability of supplementary activities and programs for Engiish language learners, 
including Title I programs; 

4. Review of entry and exit procedures including development of individual plans and 
monitoring of students who have been reclassified; 

5. Program staffing, including assurance that the district is taking all reasonable steps to 
recruit, hire, and place needed Program te:lchers; 

6. Teacher training, including training in the use of the English Language Development 
(ELO) fOIlTI that is part of the Student Profile; 

7. Record-keeping, including ensuring an ongoing record-keeping process consistent 
with the English Language Acquisition Program; 

8. Availability of books and materials in accordance with the Program. 
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Conduct of .\'1onitoring Activities 

The Monitor shall: 

1. Coordinate site visits, observations and interviews with the school principal to ensure 
that the integrity' of the school day is maintained. 

2. Have the ability to call on such technical support as may be necessary to permit 
needed analysis of data or other materials and to select and hire assistants or 
consultants, the reasonable and necessary costs of which shall be the responsibility of 
the school district. The monitor shall notify the parties of his or her intent to engage 
such individuals prior to employing them in order to give the parties opportunity to 
comment to the monitor should they desire to do so. 

3. Have the authority to request and review such additional district records and data as 
are necessary to evaluate implememo.tion efforts in specific program or tro.ining areas. 
Such requests will be accommodo.ted in a timely manner. Personally identifiable 
student or personnel data or information shall be released by the monitor only upon a 
showing of necessity and then only in o.ccorda.llce with o.pplicable federo.l and state 
laws. 

4. Establish a process to receive informo.tion on or concerns with implementation 
strategies or progress. During this process, the monitor will be able to gather such 
information from the district, school personnel and others in confidence. The monitor 
will submit to the parties such factual information as the monitor finds to be credible. 
Ariy problem areas are to be reported promptly [0 the parties in VYTiting to permit 
appropriate corrections. 

Reports 

1. Provide annual and interim reports on the districtwide implementation of the program 
to the parties. 

2. Provide annual reports to the court as may be required. 

3. Meet annually with the parties to discuss the status ofth~ implementation of the 
Program. 
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Term 

Monitoring shall continue for three years begirming with the 1999-2000 schoo! year 
following which any party may apply to the Court for an order of dismissal of the matter 
or such other relief as may be appropriate. 

Budget 

The district shall allocate a maximum of $75,000 annually for monitoring activities. 
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unt~l further Order of the Court. 

Dated :r~ Ih,I;tlj 
7 

.~pproved as t·:; for,~rr/ 

./?~- // 
{~S/ l ft '--Z--, 

Peter D. Roos, Esq. 
Attorney for Plaintiff 
Multicultural Education, Training & Advocacy 
785 Market Street, #420 
San Francisco, CA 94103 

J remiah Glassman, Esq. 
'athyWoodruff, Esq. 

Lisa Evans, Esq. 
Attorneys for Intervenors 
US Department of Justice 
Educational Opportunities Section 
PO Box 65958 
Washington, D C 20035-5938 

At Ld~JLCUJ2 ~t -~~ 
M~ael H. Jacks?n, EXq . 
Peter Lawrence Vana, T Esq. 
Attorneys for Defendant 
900 Grant Street, #704 
Denver, CO 80203 



I certify that I mailed a copy of the Order Approving English Language Acquisition Program 
entered by Chief Judge Richard P. Matsch on June 16,1999, to the following: 

Stephen Taylor 
Assistant U.S. Attorney 

Peter Roos 
Multicultural Education, Training & Advocacy 
785 Market St. #420 
San Francisco, CA 94103 

Roger L. Rice 
Jane E. Lopez 
Multicultural Education, Training & Advocacy 
240A Elm St. Suite 22 
Somerville, MA 02144 

Michael H. Jackson 
Peter Lawrence Vana, III 
Denver Public Schools 
900 Grant St. 
Denver, CO 80203 

Phil C. Neal 
Neal Gerber & Eisenberg· 
2 N. LaSalle St., #2300 
Chicago, IL 60602 

Jeremiah Glassman 
Lisa Evans 
U.s. Department of Justice 
Educational Opportunities Section 
P.O. Box 65958 
Washington, DC 20035-5958 

JAMES R. MANSPEAKER, CLERK 

By: c;b.i/S I </ (~ . 
u Oeputy C·lerk 

• I, 


